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ABSTRACT 
Wagas Ardiansah .2020. Communication Strategies In Teaching English To The Deaf 
and Hard of Hearing Students at Seventh Grade Of SLB B YRTRW Surakarta In 
Academic Year 2019/2020 .Thesis. English Language Education. Languages and 
Cultures Faculty. State Islamic Institute of Surakarta.  
Advisor : Irwan Rohardiyanto, S.S., M.Hum. 
Keywords : Teaching, Deaf and Hard of Hearing, English, Communication 
strategy Students with Special Needs. 
This research aim to know Teaching deaf and hard of hearing students. So, 
teacher need communication strategy to communicate with the students. Sometimes 
teacher have to give them a chance to understand what their teachers say directly. This 
thesis is the result of these research problems: 1. How is the process of teaching English 
to the deaf and hard of hearing students in SLB B YRTRW Surakarta? 2. What are the 
types of communication strategies used by the English teacher in teaching students in 
SLB B YRTRW Surakarta in academic years 2019/2020? 
This is research is qualitative research. The data is arranged by doing 
interview with the teacher and observation in class. The research subjects are the 
English teacher and the eighth grade deaf and hard of hearing students of SLB B 
YRTRW Surakarta which consist of four students. Then, the setting of this research is 
the seventh grade class of SLB B YRTRW Surakarta. In this case, the researcher uses 
source triangulation and method triangulation. Triangulation method means that in 
checking the data validation of a problem, researcher has to compare some method of 
collecting data (observation and interview) in order that the data collection is in the 
same place or portion. 
The result of the research shows that the process of teaching English is more 
different whit the normal school it can see that teacher must active on the process 
teaching learning which is interoperated to one another in achieving the goal the 
process of teaching English which consist of three steps, there are the preparation, the 
application, and the evaluation. Researcher found 4 communication strategies in the 
teaching learning process that use by English teacher those are Auditory-verbal, 
Auditory-oral, Cued speech, Total Communication. 
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CHAPTER I 
INTRODUCTION 
This chapter deals with the introduction of the research and terminologies. 
There are six major concerns addressed in this chapter. It covers background of the 
study, identification the problem, the problem limitation, the objective of the study, the 
benefit of the study, and definition of terms used in the research. 
A. Background of the study 
English is a language of power and more important in the world because it 
provides the means for social, economic, and academic upward mobility. 
Furthermore, it is considered as an international language. English is one of the 
compulsory subjects which are taught in all education levels, namely elementary 
school, junior high school, senior high school, and all department of university. 
Therefore, a foreign language, especially English is very much needed by people for 
communication or cooperation with others because English is an international 
language. The world organization in the field of education under the United Nations, 
namely UNESCO (United Nation Education, Scientific, and Cultural Organization), 
carries out program to support international education.  One of the principles is 
Education for all. As a member country of the United Nations, Indonesia is also 
obliged to develop its national education. It means that there are no limitations for 
anyone to obtain an education. The same right is also given to children with 
1 
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disabilities, such as the deaf and hard of hearing students. Identification, detection, 
and also education services that good and right for deaf and hard of hearing students 
can improve their ability to better life.  
In teaching and learning communication is very important for both teacher and 
students. In case the students need communication with the teacher and the other 
students to share information. Students can get new knowledge from 
communication with their teacher and they will able to share information with the 
teacher and friends about what they know and they do not know. This process will 
enrich the students’ knowledge. Communication also can tell the teacher about the 
problem that faced by the students.  Knowing the problems faced by the students in 
learning, the teacher can use appropriate strategy that are suitable for the student, so 
it can solve the problem that faced by the students. Based on those explanations, we 
need to consider about the strategies that will be used to communicate with the 
students. According to Maleki (2010:642) he states that using communication 
strategies is pedagogically effective in language teaching. The use of 
communication strategies is recommended strategies for teaching English. 
Foreign language is difficult to learn for normal student, and then it has to be 
harder for special needs students, especially for deaf and hard by hearing students 
because of their limit and less media to help them to study. In line with that 
statement, Senko (2010:8) states that the accommodations that offered for their 
specific needs are less and inappropriate. The teacher also may be struggling to find 
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an appropriate grammatical construction or expression when trying to communicate 
or convey their meaning. That is why the teacher needs to think and consider about 
the appropriate communication strategies for teaching deaf and hard of hearing 
students in order to make effective communication with the students so they will be 
able to understand the learning. 
Furthermore, use many communication strategies to handle possible 
communication problem when explaining the material. Communication strategies 
can be seen as strategy for solving someone’s problem in reaching their 
communication goal is needed by teacher. In line with this statement Faerch and 
Kasper (1983:187), state that communication strategies are “potentially conscious 
plans for solving what an individual presents itself as a problem in reaching a 
particular communicative goal”. Communication strategies will help the teacher to 
reduce their difficulties while transferring their thoughts and ideas to deaf and hard 
of hearing students. 
Deaf and hard hearing students have a problem in communication, this 
problem comes because the students experience hearing loss or hard hearing. The 
hearing loss makes the students lack in communication skill. Those conditions make 
the student difficult in process, receiving, processing, and storing the information 
and new knowledge during teaching learning process. According to Howard 
(2007:25) states that Deaf and hard hearing students usually have more troubles in 
gathering information. For children with hearing impairment, their inability to hear 
and receive audio information makes them faced difficulties in communicating. The 
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teachers in special education have a crucial role. If the teachers are able to use 
appropriate communication strategies, there will be higher possibility that the 
process in transferring the learning materials or information will run effectively and 
the students can understand the learning materials and get the meaning or the 
messages that the teacher want to share. 
Moreover, the teacher needs more attention to handle the teaching in the class 
with the communication strategies they used during teaching English as foreign 
language. Learning English is hard for normal students moreover the students who 
has special need it must be challenging by the teacher. The limitless in hearing 
students will make the student hard to face the obstacle during teaching process. 
Then, with the hearing barriers experience by deaf and hard of hearing s students 
then various communication strategies need to be used by the teacher during 
teaching and learning process to cope the communication problems that maybe 
appear. Faerch and Kasper (1983:36) state, communication strategies usually refers 
to the devices used by foreign language learners to cope with their oral 
communication problems in order to achieve their communicative goals. In the 
previous study also found that the used of communication strategies help deaf and 
hard hearing students and the teacher in communicate. 
Lack of hearing that they have caused them as in the environment social and 
environmental public schools because they cannot follow and adapt against children 
normal other. So many established schools for persons who have a deficiency called 
Sekolah Luar Biasa (SLB). In Surakarta, there is an exceptional school (SLB) that 
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accommodates special needs of children with deaf and hard of hearing. The name 
of school is SLB B YRTRW Surakarta. This school is equipped with educational 
support facilities, for example; Bina Komunikasi Persepsi Bunyi dan Irama 
(BKPBI) laboratory, computer rooms, living skills, library, and special services 
units. In there, bilingual language is used since all the students and the teachers start 
teaching and learning process in two languages i.e. English and Indonesian. It has a 
mission to make their students have known about daily conversation and the 
vocabulary.  
Students who are deaf and hard of hearing are delayed in their level of 
English vocabulary and communication. Without sufficient vocabulary, the learners 
cannot communicate effectively or express their ideas. The research focuses on the 
problems that deaf and hard of hearing students and communication strategies used 
by the teacher. The students look like interest in English subject because when the 
English teacher will teach them and start the teaching and learning process, they 
look so happy. This phenomenon also happens among the students of SLB B 
YRTRW Surakarta. In opening the process of teaching English, the students look so 
happy when the teacher gave greeting to them. Then in explaining the content or the 
material of the subject, the students gave a fast response to open their book and start 
to learn together. From the brief explanation above, the researcher curiosity and 
interest to do research and to know deeply about teaching English especially to deaf 
and hard of hearing students in the classroom.  
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In this research, the researcher will investigate the types of communication 
strategies used by the English teacher to communicate with Deaf and Hard Hearing 
students during teaching process in the classroom by the title:  
COMMUNICATION STRATEGIES IN TEACHING ENGLISH TO THE 
DEAF AND HARD OF HEARING STUDENTS AT SEVENTH GRADE OF 
SLB B YRTRW SURAKARTA IN ACADEMIC YEAR 2019/2020. In the 
implementation of teaching English, it’s interesting to know the communication 
strategies used by the teachers to teach the deaf and hard of hearing students. 
B. Identification of Problem 
There are some problems that can be identified. The identifications of this 
study are as follows: 
1.  Learning English is hard for normal students moreover the students who has 
special need it must be challenging by the teacher how the teacher teaches 
English process for the deaf and hearing student in SLB B YRTRW Surakarta in 
academic years 2019/2020. 
2. Deaf and hard hearing students have a problem in communication, this problem 
comes because the students experience hearing loss or hard hearing to know types 
of communication strategy used by an English teacher for the deaf and hard 
hearing students in SLB B YRTRW Surakarta in academic years 2019/2020. 
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C. The Problem Limitation 
Looking at the problem of identification above and to make the study more 
clearly and to avoid misunderstanding, the researcher would like to limit the study 
on teaching English for the seventh-grade students SLB B YRTRW Surakarta. Since 
there are many elements in English language, the discussion is limited only on 4 
meeting in the teaching English. This research is focused only on the one group of 
students, namely the seventh-grade students of SLB B YRTRW Surakarta that 
consist of eight students. The researcher only takes teacher’s utterance in collecting 
data. This research takes the seventh-grade students of SLB B YRTRW Surakarta 
based on the consideration about the difficulties in the process of teaching English 
process.  
D. Problem Statement 
There are some problems that can be stated. The problem statements of this 
study are as follow: 
1. How is the process of teaching English to the deaf and hard of hearing 
students in SLB B YRTRW Surakarta in academic years 2019/2020? 
2. What are the types of communication strategies used by the English 
teacher in teaching students in SLB B YRTRW Surakarta in academic 
years 2019/2020? 
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E. The Objective of the Study  
The Objectives of the study are as follows: 
1. To investigate the process of teaching English to deaf and hard of 
hearing students in SLB B YRTRW Surakarta in academic years 
2019/2020. 
2. To investigate the type of communication strategy used by the English 
teacher in teaching English in SLB B YRTRW Surakarta in academic 
years 2019/2020. 
F.  The Benefit of the Study 
The study will give some contributions in the teaching and learning English 
vocabulary for the deaf and hard of hearing student. There are at least four 
significant contributions from this study as follows: 
1.  The Teacher 
The result of the study will be useful for the teachers, especially those who 
teach English in school for the deaf and hard of hearing student and the reader. 
So, they will understand for the deaf and hard of hearing students. 
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2. The Researcher  
For the study herself, this study gives better understanding about the 
communication strategy in the teaching English to the deaf and hard of hearing 
students.  
3. The reader 
For the reader or the other researchers, hopefully this research result can 
provide helpful information and encourage them to conduct deeper studies on the 
deaf and hard of hearing students. 
4. The School 
It is expected that this research will be a reference of improvement in the 
preparation or facilitates that supporting teaching and learning activities for the 
deaf hard of hearing students. 
G. Definition of Key Terms 
This section presents the definition of term, which aim to avoid confusion, 
they are:  
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1.  Teaching 
According to Brown (1997:7), teaching is showing or helping someone to 
learn how to do something, giving instruction, guiding in the study of something, 
providing with knowledge, causing to know or understand.  
2. Communication strategy 
Communication Strategy is defined as “a systematic technique employed 
by a speaker to express his or her meaning when faced with some difficulty” 
(Corder, 1981, in Dornyei, 1995: 56).  
3. Deaf and Hard of Hearing Student 
Abdul Salim & Munawir Yusuf (2009: 11) state that deaf and hard of 
hearing student is a student with loss whole part or those parts of hearing, so that 
they have a problem in verbal communication. 
4. SLB B YRTRW Surakarta 
SLB is the abbreviation of Sekolah Luar Biasa. YRTRW is the abbreviation of 
Yayasan Rehabilitas anak Tuna Rungu dan Wicara. SLB is “special” school built to 
give education for exceptional students to give nine years education service in basic 
education level. It is located at Gumunggung RT 01/II Gilingan Banjarsari Surakarta 
(Sutandi headmaster, 2019) based on interview. 
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CHAPTER II 
REVIEW RELATED LITERATURE 
In this chapter, the researcher presented the theory of concept of teaching. The 
concept of Exclusive school, communication strategy and review of related researches. 
The main theory used in this research was theory of Communication Strategy.  
A. Theoretical Discussion 
1. Concept of Teaching 
a. The Concept of Teaching  
Brown, (1994:7) states that “teaching is showing or helping 
someone to learn how to do something, giving instruction, guiding in the 
study of something, providing with knowledge, causing to know or 
understand”. Teaching cannot be defined apart from learning. Arends 
(2001:56) states teaching as process of attempting to promote growth in 
students. Teaching means giving some knowledge or instructing or 
training. Language teaching is describe broadly as creating situation that 
promote second or foreign language use and learning. It also included an 
attractive process between the teacher and the student or group of the 
students to get knowledge skill or attitude what they are learning.  
11 
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Teaching can also be regarded as an interpersonal activity, since 
teachers interact with one or more students. The interaction can be bi-
directional which means teacher’s influence students and students 
influence teacher. This in line with Howard (in Daryanto,2010: 159) who 
states that teaching is an activity trying to help, to guide someone to get, 
to change or improve skill, attitude ideal and knowledge. Ellis and 
Johnson (1994: 115) states that teaching implies education: the passing of 
knowledge, but also of right and wrong way of doing things. From the 
statement, teaching is also known as reciprocal interaction. In addition, 
teaching is intentional, as when teacher teach, they do so on purpose. 
From the idea above, it can be concluded that teaching is some activities 
that give instruction for helping students to learn something (knowledge 
or skill).  
Teaching for deaf and hard of hearing students are different with 
teaching for normal students. So many techniques appear to facilitate the 
teaching process in the handicapped school. In teaching for the deaf and 
hard of hearing students, sometimes the students need to communicate 
using the target language orally and the teacher have to give them a 
chance to understand what their teacher says directly. Some of deaf and 
hard of hearing students have known about the finger-alphabet like sign 
language that also must be known by the teacher. The teachers have to 
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make the situation as natural as possible so that the students are able to 
understand what teachers say.  
 
b. The Media of Teaching English 
1) The Definition of Media 
Etymologically, the word “media” comes from Latin Language 
“medius”. Literary, it means mediator or companion. Media are the 
message mediators or companion from the sender to receiver (Arsyad, 
2005:3). Sadiman (2002;6) defines media as all form and lines which 
are used by people to convey information. 
Based on the definition above, it can be concluded that media 
are all things that can be used to deliver the message from the sender 
to receiver so it can stimulate the mind, feeling, attention, and 
students’ interest in order to attain the teaching and learning process. 
2) Kinds of Media 
Media can be classified into three categories: visual, audio, and 
audio visual (Arsyad, 2005:3). 
a. Visual Media 
There are two kinds of visual media, those are unprojected media 
and projected media. 
b. Audio Media 
14 
 
There are two kinds of audio media that are commonly used, those 
radio and audio cassette. 
c. Audio Visual Media 
There are many kinds of audio visual tools; those are video, 
computer, etc. 
3) The Characteristics of Education Media 
Gerlach and Ely in Arsyad (2005:12:14) propose three characteristics 
of education media, those are fixative property, manipulative property, 
and distributive property. 
a. Fixative Media 
This characteristic explains the ability of media to record, save, 
continuo, and reconstruct an event or object. The event or object 
can be put in the right order and rearranged using media such as 
photograph, video tape, audio tape, computer, disk, and film. By 
this characteristic, an event that is just once in a life time can be 
perpetuated and rearranged for education. 
b. Manipulative Media 
This characteristic enables an event to be transformed, so the 
eventtaht needs long time can be shortened in order to shown in 
classroom, for example the process of metamorphosis, the record 
of motions in sport class, the plant treatment, etc. 
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c. Distributive Media 
This kinds of characteristic enables an object or event to be 
transported through space and served together in a number of 
students in which each other to get times and be used together in 
many different place. 
4) The Importance of Media in Teaching 
Encyclopedia of Educational Research in Arsyad(2005:25) elaborates 
the function of media in teaching as follow: 
a. Put on concrete basics to think, so it decreases the verbalism. 
b. Improve the students’ attention. 
c. Put on the important basics for the development of study, so it 
makes the lesson steadier. 
d. Give real experiences for the students so they can effort by 
themselves. 
e. Emerge the regular and continued thinking, especially about life 
pictures. 
f. Help the emergence of understanding that can help the students’ 
language development. 
g. Gives experience that cannot be achieved by the other way and 
give the efficiency and variety in the way of study. 
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5) The Ways in Choosing Media in Teaching 
Arsyad (2005:72) proposes three principles of choosing media in 
teaching as follow: 
a. The goal of choosing media. 
b. The characteristics of media. Each media has it own characteristic 
so it should be adjusted with the material. 
c. The media should be simple, flexible, and continue.  
 
c. The Concept of Teaching English 
Brown (1987: 38) state “we have all observed children acquiring 
their first language easy and well, yet the learning of a foreign language 
often meets with great difficulty and sometimes failure”. From this 
statement it can be seen that it is more difficult to learn a new language 
than to acquire the first language. It happens because when someone learns 
a new language, his or her first language will interfere with new language 
and this will hinder the success of the new language learning process. 
According to Sudarwan (2011:250), one of characteristics of good teacher 
is understanding capability, as stated that “Good teachers have a good 
understanding of how to teach. They do not have rigid techniques and insist 
on using them, so that it helps smooth and easy student learning. Good 
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teachers are flexible in their learning styles and adjust their students if 
necessary” 
English is one of compulsory subjects which are taught in 
elementary school, junior high school, senior high school, and in all 
departments of university even in school for students with special needs 
(SLB), but not all special education or (SLB) include English as 
compulsory subject. Since English is important thing, the teacher should 
have an interesting technique in teaching English language. The teacher 
should be able to apply various techniques in presenting the material to the 
students interested in English and mastered the material. But teaching 
English is not as simple as getting students to stand up or sit down. The 
teacher should struggle to make students motivated and fun in studying 
English. Even though it will take more time and effort since English is not 
their first or second language. Moreover, teaching English to deaf and hard 
of hearing students will take extra efforts. Because they cannot or slightly 
to hear, so the teachers have to deliver the material using sign language, 
note, picture, etc. Students who deaf and hard of hearing can understand 
what people say with: lip reading, sign language, hearing aids, note, etc. 
Pamarian Somad and Tati (1996: 74) states that teaching English to 
students with hearing impairment, the teacher has to consider and adapt the 
material with the characteristics of students with hearing impairment. 
18 
 
 Teacher who educating students with special needs even has not 
have the degree of special education, they must understand their students’ 
characteristic and competence in studying, especially students with special 
needs. In teaching English to deaf and hard of hearing students, many 
teachers still use a repetition drill, because it is a technique for introducing 
new language vocabulary items. The success of educating children is 
extremely affected by the teacher’s competence and attempt in educating 
them. Daniela (2004: 2) states teaching English to hearing-impaired 
students is a bigger problem because syntactic structure of majority spoken 
languages is different from the structure of sign languages. According to 
Thompson (2012: 103) there is instruction to the teacher to teach language 
for students with hearing impairment, as follows: 
1. Planning the materials and the methods that consider or depend on the 
need of students. 
2. Optimize the situation of the class and be firm that the students focus 
on teachers´ explanation during in front of the class. 
3. In explaining the materials, the teacher must be spoken aloud and 
clearly. 
4. Using instruction and repetition in every words or sentences with write 
down the keyword on the board. 
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5. During teaching learning process, the teachers using sign language, 
note, pictures, to deliver the material. 
6. Optimize the students can communicate with the teacher although in 
communicating their idea or to ask about the materials. 
7. Develop the communication used the facial expression and body 
language in explaining the material. 
8. The used of visual media to make students understand what teacher 
say. 
 The success of educating children is extremely affected by the 
teacher’s competence and attempt in educating them. Teacher who 
educating students with special needs even has not have the degree of 
special education, they must understand their students’ characteristic 
and competence in studying, especially students with special needs. 
d. Methods to Teach Language to Deaf and Hard of Hearing Student 
Educational programs and techniques for the hearing impaired are 
special primary because of their unique mission of teaching communication 
to children who cannot hear normally. There are two methods which are 
usually used to teach language for deaf and hard of hearing student (Mufti 
Salim, 1977: 29-34). They are: 
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1. The Grammatical Methods 
Some educators insist that a purely grammatical method is good 
for helping deaf or hard of hearing children develop speech and 
language skill. So, they must have proficiency in analyzing simple 
sentence because it takes important role to translate a language. School 
programs which adhere to this method do not use or encourage the use 
of the language of signs or finger spelling on the assumption that manual 
communication will inhibit the childs learning of language and oral 
skills and impede his adjustment to the hearing world. The guide lines 
for the classroom practices as summarized below: 
a. Learning in identified a word to the students like noun, verb, and 
adjective. 
b. After identify a word, the teacher asks to the students to arrange a 
simple sentence for example: Dian standup, Dian bring a bicycle, 
Risma read a book. 
c. The last is introduces the pattern of sentence.  For example, make a 
blank column with some picture in order to make the students active 
in arranging the sentence 
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2. The Natural Method 
Other educators feel that sign, gestures, cues, finger spelling and 
other manual means used along with speech are a more natural way of 
communicating and enable the deaf and hard of hearing children to 
express themselves and understand others more fully. Use visuals, 
typically magazine picture, to introduce new vocabulary and to continue 
with activities requiring only students´ names and response. The teacher 
may introduce one to five new words while talking about the picture.  
These stages can be elaborated as in the example below: 
a. At first the commands are quite simple: “this is a ball, this is a pen, 
this is a book”. Combine use of pictures with total physical response: 
“headache, stomachache, earache”.  
b. Repeat a word with good pronounce and clearly. Tried thus steps in 
several times while showed the picture at the same time. 
c. The teacher explained the meaning of the word or sentence with the 
picture. The teacher also gave a motivation to the students, about the 
function of this lesson so that the students can apply in their daily 
life.  
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2. The Concept of exclusive School  
a. Concept of Exclusive School (Sekolah Luar Biasa) 
Education is one important thing for humans. From of education 
may be academic or non-academic. The government has taken various 
ways to improve the quality of education in Indonesia this beloved. Start 
of Program Fair (compulsory education) Nine Years to Twelve Years Fair. 
Distribution of scholarships at home and abroad included in one of the 
government programs. The existence of the law on Education provides a 
thick line that education should be implemented uniformly and without 
exception. Public schools, private schools, even special schools (SLB), a 
formal place to get about SLB, will not escape from the existence of 
exceptional children (ABK). ABK (Anak Berkebutuhan Khusus) is the 
children who have growth charts that differ from normal children. The 
graph can rise and fall. There are several categories including Tunagrahita 
ABK, Deaf, Tunawicara, Tunalaras, Blind, Childrens learning difficulties, 
and children who are too smart. 
Special education that is used for students who bear the physical or 
mental abnormalities to be able to play an active role in society, the 
exceptional education aims to help learners who bear the physical or mental 
abnormalities to be able to develop the attitudes knowledge and skills as a 
personal and community member in their relationship with timbale behind 
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social environment, culture and natural surroundings as well as to develop 
skills in the working world knows to follow further education. 
In the implementation of special education, the directorate of 
exceptional education coaching education classifies into five areas, 
namely, SLB A, SLB B, SLB C, SLB D, and SLB E. In other hand, SLB is 
special school built to give education for exceptional children to give 
nine years education service in basic education level. There are some SLB 
in Indonesia, and each SLB is for different exceptional children. SLB A is 
for children with visual impairment, SLB B is for children with hearing 
impairment, SLB C is for children mental retardation, SLB D is for children 
with orthopedically handicapped, and SLB E is for children for 
delinquency children or maladjustment (Sapariadi, 1982: 10). 
b. Classification of Deaf Hearing Students  
 In determining the levels of deafness, the term decibel (or dB, i.e. the 
measure of sound intensity) is used. A normal person sense of hearing must 
be less than 0 dB, depending on the level of deafness itself. 
Heward (1980: 180-181) classification the levels of deafness as follows: 
1. Slight  
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The persons who are considered to be in this level are the ones whose 
ability to hear is about 27 to 40 dB less than the normal persons. Faint 
speech is difficult to understand. 
2. Mild 
This level is meant for the persons whose ability to hear is about for the 
41 to 55 dB less. They can hear in range 1-1.5 meters.  
3. Marked  
This level is meant for the persons whose ability to hear is 56 to 70 dB 
that less than the normal ones. It means when make a conversation must 
be loud to be understood. 
4. Severe 
The persons who are in this level have the ability to hear about 71 to 90 
dB less. They can hear loud noises about one foot from the ear. 
5. Extreme or Profound 
This level is meant for the persons whose ability to hear is 91 dB or 
more less than the normal ones. People with extreme or profound is 
unable to hear to sound although loud sound. 
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Sattler (1992: 99) state that hearing impairment is a general term 
refers to hearing losses ranging from mild to profound. So, the deaf mean 
those in whom the sense of hearing is nonfunctional for the ordinary 
purposes of life. Two distinct classes based entirely on the time the loss of 
hearing occurred these include the congenitally deaf is those who were born 
deaf. The adventitiously deaf is those who were born with normal hearing 
but in whom the sense of hearing became nonfunctional later through 
illness or accident. 
c. The Concept of Hard of hearing 
 Hard of hearing means a hearing impairment, whether permanent or 
fluctuating, which adversely affects a student’s educational performance 
but which is not included under the above definition of deaf. Hard of 
hearing can denote a person with a mild to moderate hearing loss or it can 
denote a deaf person who doesn’t have/want any cultural affiliation with 
the Deaf community. Functionally hard of hearing individuals have a wide 
range of losses which may vary from mild to severe/ profound, maybe 
unilateral (affecting only one ear), or may be high frequency, low 
frequency, or mid-frequency only losses. The hard of hearing according to 
Sattler (1992:99) those in whom the sense of hearing, although defective, 
is functional with or without a hearing aid.  
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According to Chauhan (1997: 471) state that, hard of hearing is 
significant difficulty in understanding speech even when equipped with a 
hearing aid.  They may have limited vocabulary and speech anomalies. The 
conversation must be loud to be understood by them. Identify with the 
previous description, it is obvious that they have some weakness or effects 
in understanding language and speech. 
d. Sign of Hearing Difficulty 
 There are some general signs of hearing difficulty that the hearing-
impairment children may have (Sattler, 1992: 100). The general sign are: 
lack of normal response to sound, inattentiveness, difficulty in following 
oral directions, failure to response when spoken to, Frequent requests to 
have speaker repeat what was said, intent observation of speakers lips (lip-
reading, speech-reading), habit of turning one ear toward the speaker, 
cupping hand behind ear, unusual voice quality (for example, 
monotonous), speech too loud or too soft, faulty pronunciation, poor 
articulation. 
Knowing all signs of hearing difficulty, the teachers understand the deaf 
characteristics. The characteristics help them in understanding the deaf 
childrens needs as well as their abilities to communicate so that the 
teachers are able to design what they have to teach and how to teach them. 
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3. Context of Communication Strategies   
a. Definition of Context 
In linguistics, context carries tremendous importance in disambiguation 
of meanings as well as in understanding the actual meaning of words Yule 
(1996: 21) mention that context is a simply means the physical environment 
in which a word is used.  
 Context is to refer to an immediate linguistic environment in which a 
particular word occurs. Since it is not always explicit, it may be hidden 
within the neighbor members of a word used in a piece of text. If we cannot 
extract the information relevant to the meaning of a word from its 
immediate linguistic environment, we need to take into account the topic of 
discussion as a sphere of necessary information. In this research is very 
important matter in determining the appropriate linguistic form. By 
understanding the context in which an utterance is uttered, the situation 
influencing the use of each strategy could be identified.  
 
b. Definition of Communication   
Communication is one of human activities that everyone recognizes. 
Communication is talking about to one another, such as giving information 
and expressing ideas. Here are some definitions of communication. 
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According to Keyton (2011) in Lunenburg, F. C (2011), communication is 
the process of transmitting information and common understanding from 
one person to another.   
Thus, communication means sharing of ideas is common. It can be 
defined as exchange of facts, ideas, opinions or emotions between two or 
more persons to create a common ground of understanding. It involves at 
least two persons for example a sender & a receiver. The sender develops 
& transmits a message to the receiver. The purpose is to achieve common 
understanding between the sender & the receiver. Fiske (1990: 1) assume 
that communication involves signs and codes, in which signs are artefacts 
or acts that refer to something other than themselves, that is, they are 
signifying constructs.  Communication can occur via various processes and 
methods, and depending on the channel used and the style, there can be 
various types. Communication is the process of passing information & 
message from one person to another.   
From those explanations above, the researcher concludes that 
communication can be defined in many ways. It can be interpreted as a 
process of exchange information between individuals through a common 
system of symbols, signs, or behavior. It is also defined as a verbal and 
nonverbal message. Moreover, communication is a process when 
information transmitted. 
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c. Types of Communication    
 There are some types of communication one of them is 
communication according to Jerry. C et al (2002:122) there are two main 
types of communication in every organization based on the purpose and the 
style; there are formal & informal communications.  
a. Formal Communication  
 Formal communication is defined as communication which 
occurs through the official organizational channels or is undertaken by 
an employee to do their job. Formal communication, certain rules, 
conventions and principles are followed while communicating message. 
Formal communication occurs in formal and official style. Usually 
professional settings, corporate meetings, conferences undergo in 
formal pattern.  
In the formal communication, use of slang and foul language is 
avoided and correct pronunciation is required. Authority lines are 
needed to be followed in formal communication. For example, official 
meetings, letters and a manager asking an employee to carry out a 
particular task. The formal communication may be divided into three 
categories which are given as follows. 
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b. Informal Communication 
There is also a great deal of informal communication in an 
organization. This communication flows through informal channels and 
may or may not be work related. Informal communication is done using 
channels that are in contrast with formal communication channels. It’s 
just a casual talk. It is established for societal affiliations of members in 
an organization and face-to-face discussions. It happens among friends 
and family, in informal communication use of slang words, foul 
language is not restricted. Usually informal communication is done 
orally and using gestures.  
Informal communication, unlike formal communication, does not 
follow authority lines. In an organization, it helps in finding out staff 
grievances as people express more when talking informally. Informal 
communication helps in building relationships. 
 Based on the definition above, it could be concluded that the 
students of English conversation club extracurricular used the type of 
informal communication. Because, when the students perform in this 
extracurricular, the communication happens among friends and it’s just 
a casual talk.  
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d. Definition of Communication Strategy 
Communication Strategy can be stated as the way a speaker to 
overcome his/her problem in expressing their ides because of his/her 
lack of words in the target language. Communication Strategy is defined 
as “a systematic technique employed by a speaker to express his or her 
meaning when faced with some difficulty” (Corder, 1981, in Dornyei, 
1995: 56). Communication Strategies help the learners to keep on using 
the language in communicating with others.   
From different prospects, linguists define communicative 
strategy in different ways. For example, Tarone (1980) studies CS from 
the interactional perspective, Brown (1994) looks at CS from the 
perspective of error resources while Færch and Kasper (1983) perceive 
CS from psychological approach.   
Tarone (1980: 420) defines “Communication strategies as 
mutual attempts of two interlocutors to agree on a meaning in situations 
where requisite meaning strategies do not seem to be shared”. We know 
that both the speaker and the hearer are involved; successful 
communication is the responsibility of both speaker and hearer. When 
the participants are aware of that they do not understand each other, they 
will resort to a number of strategies: paraphrase, transfer, avoidance, and 
32 
 
others. According to Tarone (1980) there are some criteria for 
communication strategy:  
a. A speaker desires to communicate a meaning X to a listener. 
b. The speaker believes the linguistic or sociolinguistic structure 
desired to communicate X is unavailable or is not shared with the 
listener.   
c. The speaker chooses to avoid-not attempt to communicate meaning 
X or attempt alternate means to communicate meaning X. The 
speaker stops trying alternatives when it seems clear to the speaker 
that there is shared meaning.  From the perspective of error 
resources, Brown (1994) suggests that “communication strategy is 
actually the process of Interlingua transfer and the context of 
learning as a learner tries to get a message through to a hearer or 
reader”. To some extent, we may determine some linguistic forms 
not available to the learner at that point of communication. Then 
communicative strategies can act as the conscious employment of 
verbal or nonverbal mechanism for communicating an idea. 
Brown’s definition of communicative strategy can help us to reflect 
what strategies have been used by a speaker through the analysis of 
errors.  From the psychological perspective, Færch and Kasper 
(1983: 36) define “communicative strategy as potential conscious 
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plans for solving what to an individual presents itself as a problem 
in reaching a particular communicative goal”. From the 
explanations above, it can be concluded that Communication 
Strategy is about strategy that is used by people when they speak 
and face difficulties in delivering their message and also the 
researcher generally agree that the main purpose of communication 
strategy is to deal with communication problems. 
e. Types of Communication strategy 
1) Auditory-Verbal (AV) 
The Auditory-verbal (accoupedic, unisensory, auditory , 
auditory-only) approach has as primary goals (1) the development of 
spoken language acquired exclusively through the use of aided residual 
hearing and (2) the complete integration of the child who is hard of 
hearing or deaf into the community of individuals who use spoken 
language (Auditory-Verbal International; www. auditory-verbal.org). 
Consistent (every waking hour) use of amplification or cochlear implant 
technology is considered requisite for achieving the goals set forth in 
the approach (Goldberg, 1997). Audition is stressed so significantly that 
during language learning activities, the child is not permitted to view 
the lips or facial expressions of the speaker. AV-trained therapists work 
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directly with families teaching the specifics of the approach. It is 
expected that the AV approach will be incorporated fully into the home 
environment and, ideally, in the early intervention setting. Because the 
goal is complete integration in the mainstream, the child and family are 
not exposed to Deaf culture or sign language. 
2) Auditory-Oral  
Similar to the AV approach just described, the goal of the 
auditory-oral (oral; aural-oral) communication option is the 
development of spoken language and inclusion in the mainstream school 
and in society at large (Alexander Graham Bell Association: 
www.agbell.org). Early identification of hearing loss and early fitting 
and consistent use of hearing aids are also basic principles of this 
approach. Unlike the AV approach, children who develop spoke 
language using the auditory-oral approach used their aided residual 
hearing, as well as speechreading, facial expressions, and naturally 
occurring gestures. Consistent use of hearing aids/FM technology and 
provision of auditory training and speech therapy as well as specific 
practice in lip reading are critical features of the approach. Cochlear 
implant technology is strongly supported if the family of a deaf infant 
or child chooses that option. 
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3) Cued Speech  
Cued Speech (Cornett, 1967; www.cuedspeech.org) comprises 
eight different handshapes and four different hand locations around the 
speaker’s face as seen in Figure 2. Each of the eight handshapes 
represents a group (3–4) of consonants. Consonants within a handshape 
group are distinguished through lip reading. Vowels are cued by moving 
the hand to one of four locations around the lower face and neck (at the 
lips, side of the lips, chin, and throat) with lip shape distinguishing the 
vowels (2–3) within a vowel group. The receiver of the cued speech 
observes the speaker’s hand pattern, hand location, and lip position in 
order to distinguish among individual speech sounds; none are visually 
ambiguous. clear implant, and may also benefit from auditory training 
and speech therapy if a goal of the family is for the child to maximize 
residual hearing and develop intelligible speech. Hearing, however, is 
not required to be a proficient receiver of Cued Speech. As such, Cued 
Speech could serve as the means through which users of ASL learn 
English. Families can learn the method in about 18 hours, although 
cueing at a normal speaking rate is achieved over time with regular use 
(Caldwell, 1997). If the child’s early intervention provider does not 
learn Cued Speech, cued speech translator can be incorporated into 
these setting 
36 
 
4) Total Communication (TC)  
Total Communication (TC) is a philosophy that promotes the 
simultaneous use of multiple modalities (e.g., signs, gestures, 
speechreading, hearing) for the understanding of communication 
(Hawkins and Brawner, 1997). TC is the most widely used 
communication method in educational settings for the deaf (GRI, 2002). 
In the ideal TC environment, families (and EI personnel) would use 
signed English (MCE) accompanied by clear and visible speech at a 
normally loud conversational voice level. The infant or young children 
would use aided residual hearing and the visual cues available from 
signs and lipreading for receptive communication. The child is 
encouraged to use both signs and speech to communicate expressively. 
Families adopting a TC philosophy would need to learn MCE. An 
intensive TC early intervention experience has been associated with 
social skill development and communication competence in deaf 
preschool children (Greenberg et al., 1984). Simultaneous 
Communication (SimCom) is often considered to be the same as TC. It 
is actually different and broadly defined as the simultaneous use of signs 
and speech (Caccamise et al., 1997). Use of amplification, considered a 
component in TC, is not necessarily used in the SimCom approach. 
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B. SLB B YRTRW Surakarta 
SLB is “special school” built to give education for exceptional students 
to give nine years education service in basic education level. It is located at Jl. 
Gumunggung Rt01 Rw02, Gilingan, Banjarsari, Surakarta. There are two main 
points which are to be discussed in detail in this part. They are the students of 
SLB B YRTRW Surakarta and teachers as well as staffs, and class condition. 
a. Students, Teachers and Administrative Staff 
The total number of the students at SLB B YRTRW Surakarta is 113. 
Most of the students come from the lower to middle class. Their parents 
usually work as laborers, farmers, traders, teachers, and businessmen. There 
are only 20% who come from the upper class. They are from various sub-
district in Surakarta.  
The students have various levels of deafness. Most of them have the 
ability to hear 90dB less than the normal ones. Only few students have the 
ability to hear about 70 or 80 dB less than the normal students. The students 
begin to enter the school at four or five years old. Sutandi as the headmaster 
found out that there is no difference in the non-verbal intelligence between 
the deaf students and the hard of hearing students. Totally, there are 18 
teachers and administrative staffs who work at SLB B YRTRW Surakarta to 
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facilitate the students in teaching- learning activities. There are some 
teachers who have to teach more than one subject. 
b. Class Condition  
This class is about seventh grade of SLB B YRTRW Surakarta. 
There are 7 students in this class. Most of the student have special need 
in hearing so the student needs more attention from every teacher. They 
have difficulty in hearing than make them hard to say every single word 
most of them use sign language when they tell story tell something with 
their friend and the teacher. In the teaching English the teacher has to have 
big struggling to make the teaching learning run well. The teacher more 
active in the teaching learning process she must repeat what she told 
before to make the students understand what the teacher talk. She said 
that she uses SLB syllabus in the teaching learning processss. She takes 
easier material when she teaches English in seventh grade of SLB B 
YRTRW. It makes the students easy to know what the material that have 
studied in the class. Even the point of the learning process makes them to 
understand and read the word in English the teacher tries them to say the 
new vocabulary in every teaching learning process. 
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C. Previous Study 
The researcher presents the previous study dealing with the topic. The 
first thesis from Dyah Novitasari (1997), “Dictation as an Alternative 
Technique to Teach English to Deaf Children in a Vocational Class at SLB/B 
Dena Upakara”. The aims of this research are to know students’ responses of 
the deaf children in a Vocational class at SLB Dena Upakara toward teaching 
and learning process by using dictation as an alternative technique. She was 
found that the dictation technique was effective and significant to teach English 
to deaf student in the third grade of a vocational class at SLB Dena Upakara. 
The second title from Marizkia Ridhianah (2012), “Strategies of 
Teaching English Grammar for Students with Hearing Impairment at SMPLB 
Ma´arif Lamongan”. The aim of this research is to know what are the problems 
faced by the teacher for teaching English grammar.  The result of this study was 
about strategies of teaching grammar in order to help the students, especially 
students with special ability (hearing- impaired students) develop and improve 
their English grammar knowledge.  Teaching strategies applied by teacher in 
English grammar to students with hearing impairment were deductive strategy 
and inductive strategy which combined with individual strategy and 
cooperative strategy included in (even individual and cooperative strategies 
applied by the teacher did not constructed independently). 
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The third study was conducted by Sarah Spromberg (2011). She 
conducted the research about communication strategy. Sarah Spromberg 
wanted to find out the types of communicative strategies and the types mostly 
used by High School English Language Learners in Multilingual Classrooms. 
Twenty-five high school English language learners were observed by her in 
their classrooms in a New York City public school while they worked in small 
groups. Communication strategies that the participants used were then 
identified in the transcripts using Dornyei and Scott’s (1995) taxonomy of 
communication strategies. It was found that of the 557 communication 
strategies identified by the researcher. The subcategory of interactional coping 
devices showed the most frequent use of communication strategies for a total 
of 47% of all communication strategies used by the participants.  
The fourth study was conducted by Suttinee Chuanchaisit and Kanchana 
Prappha they made a journal entitled “A Study of English Communication 
Strategies of Thai University Students” as a part of their dissertation entitled 
“The Effects of English Language Ability and Types of Communication 
Strategies on Oral Communication Ability of Thai University”. In this research 
Suttinee Chuanchaisit and Kanchana Prappha wanted to find out types of 
Communication Strategy used by lower-ability students and they wanted to 
know what the pedagogical implications of helping lower ability students to 
improve their oral communication ability through the selection of effective CS.  
Suttinee Chuanchaisit and Kanchana Prappha found that low-ability students 
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tended to employ risk a voidance technique, especially time gaining strategies, 
and needed assistance in developing risk-taking techniques such as social-
affective, fluency-oriented, help seeking, and circumlocution strategies.  
The differences between the researcher’s thesis and the thesis above are 
the problem statement and the findings. The researcher used descriptive 
qualitative method to answer the question about teaching English toward the 
deaf and hard of hearing students. This study is absolutely different from the 
researcher’s research, since the researcher’s research focused on investigating 
the Communication strategies of teaching English to deaf and hard of hearing 
students used by English language teacher in Indonesia especially in SLB B 
YRTRW Surakarta, the difficulties encountered by the teacher while using 
those strategies to teach English lesson, and the problem faced by the teacher 
in teaching English to the deaf and hard of hearing students. 
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CHAPTER III 
RESEARCH METHODOLOGY 
In this chapter, some important points referring to the research implementation 
will be discussed in detail. The discussion includes type of research, setting of the 
study, instrument of the study, data collection techniques, data analysis techniques, and 
data validity of data. 
 
A. Research Design 
This research genre is basically descriptive research, because the research 
describes about teaching English toward the deaf and hard of hearing students. The 
research clarifies the theory that undercover the research and then going through 
the documentation, interview, and observation to prove it. Moleong (2005: 6) 
states that the descriptive data are collected in the form of word or pictures instead 
of number in qualitative method, researcher interact with people in natural setting 
because researchers try to get deeply involved in the world of people being studied.  
The researcher as the observer had no specific interaction with the subjects 
of the research than just finding the data from the observation, and interview. So, 
all the data was naturally what the researcher found in the field. This research 
explained the phenomena of the object and described the answer of all research 
questions. The research starts this study with observation, writing the research 
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proposal, developing research instrument, conducting seminar proposal, collecting 
data, discussing the data analysis, and the last activity that is writing the research 
report.  
B. Setting of the Study  
1. Setting of Place 
This study was at SLB B YRTRW Surakarta as the setting of place to 
do the research, especially the seventh-grade students of SLB B YRTRW 
Surakarta.  This school is located at Gumunggung RT01/II Gilingan Banjarsari 
Surakarta. There are three grades of education, such as, Elementary School, 
Junior High School, and Senior High School.  
2. Setting of Time 
The research was conducted in August 2019 for its pre-research until 
December 2019. This leaded in several times until the researcher got the 
saturate data and it was conducted on the teacher performance during the 
teaching learning activity. The schedule of this research is shown in the table 
below: 
Table 3.1 Time of Research 
Activity 
Aug 
2019 
Sept 
2019 
Oct 
2019 
Nov   
2019 
Des 
2019 
Jan 
2020 
Pre-Research       
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Proposal       
Theory       
Collecting and Analyzing 
Data 
     
 
Writing the Report       
Submitting the Documents      
 
 
C. Instrument of Study 
This research is qualitative research because the research dealing with the 
phenomena of the people in society, which is needed instrument to complete this 
studying. The instrument of this study is the researcher and the teacher of SLB 
because it is a descriptive qualitative research. The researcher during the entire 
process of the research takes roles as a designer, data collector, analyst, data 
interpreter, and result reporter of the research (Moleong, 2002:121). From the 
explanation above, it means that the researcher has a big role in the research because 
he is as a data collector, analyst, data interpreter, and result reporter of the research. 
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D. Subject of the Study 
Subject is a thing or person where the data for the variables attached and in 
question (Arikunto, 1990:116). The subjects of the research were the only one 
English language teacher for second year class and all of the seventh-grade class of 
this school which consist of only 7 students in a class. The object of this study only 
focuses on what the communication strategies used by the English teacher and the 
procces on teaching English to deaf and hard of hearing students at the seventh grade 
of SLB B YRTRW Surakarta academic year 2019/2020.  
 
E. Data Collecting Techniques 
Collecting data was crucial work in this research. In order to get relevant and 
needed data, the researcher used these techniques: 
1. Observation 
This study used ‘passive participation observation’. Participative 
observation produces completer and sharper, until knowing the meaning of the 
data from the subjects’ behavior and action. Then in this study, the researcher 
uses passive participation observation; the researcher comes to the place of the 
subjects of the research, but does not involved into their activities, in other 
word, just observe them (Sugiyono, 2012:64). And the objects of the research 
are place and activity (Sugiyono, 2012:68).  
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In this study the researcher observed the process of teaching English and 
what were the communication strategies used by an English teacher of SLB B 
YRTRW Surakarta in the process of teaching English to the deaf and hard of 
hearing student at the seventh-grade student in SLB B YRTRW Surakarta. 
Researcher conducted observations in the class VII. Researcher entered the 
classroom and followed the class. Researcher sat in the back of class and take 
the video recorder from the beginning until the end of the teaching process in 
the class. Researcher does not interact with either teacher or the students.  
2. Interview 
Interview is a technique in collecting the data by making conversation 
between interviewer and interviewee to achieve a specific goal. This research 
used ‘Unstructured and open interview’ (Moleong, 2011:189). Open interview 
is the kind of interview that the subject of the research knows that she or he is 
interviewed and she knows the tendencies of the interview. Then, unstructured 
interview is free interview that the researcher does not use interview guideline 
which is arranged systematically to collect the data. Interview guideline which 
is used is only common topic of research problem which asked by the 
interviewer. It is usually used to investigate deeply about the subject of the 
research (Sugiyono, 2012:74).  
Researcher interview the teacher with the questions in this interview are 
about experience and behavior, which focus to describe experience, behavior, 
action, and activity of English teacher in teaching process in the class in seventh 
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grade of SLB B YRTRW Surakarta academic year 2019/2020. Then, with 
interview guideline, personal interview with the teacher conducted to collect 
data about how is the process of teaching English and what are the 
communication strategies used by the teacher in the process of teaching English 
to the deaf and hard of hearing students. This technique was recorded. The 
interview conducted in VII classrooms. 
 
Table 3.2 Collecting the Data 
Number of Transcript : 
meeting   : 
 Date    : 
cs     : 
 
No. Utterance Communication Strategy Used Meaning 
    
    
 
F. Data Analysis Techniques 
This study agreed the framework developed by Miles and Huberman in 
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Sugiyono (2009: 337) to describe the procedures of data analysis. The data 
analysis comprised of three streams of activity: Data Reduction, Data Display, 
and Conclusion Drawing/Verification. The researcher analyzes the data which 
will be collected as the following: 
1. Data Reduction 
Reducing the data means with gathering the main data, here is 
teacher’s utterances, getting focused on the important things, simplifying, 
reducing, and also organizing the data which had been collected. The data 
here is the teacher’s utterances, the researcher should listen the audio and 
watch the video that had been recorded before write it down. At the class, the 
data that had been obtained are organized and the irrelevant data were discarded. 
This is done through the process of coding; the process of labeling and 
segmenting units of meaning to the descriptive or inferential information 
compiled during the study. The types of Communication Strategies are coded 
as follows: 
AV : Auditory-Verbal 
AO : Auditory-Oral  
CS : Cued Speech  
TC : Total Communication 
The data from the utterances are coded as follow: 
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01 /16.05.19/M1/CS 
Note: 
01 : Number of Transcripts 
16.05.19 : Date of observation 
M1 : Meeting  
CS : Communication Strategy used 
2. Data Display 
Data display is providing an organized, compressed assembly of 
information that allowed conclusion drawing. A display could be in the form 
of texts, graphs, diagrams, charts, matrices, or other graphical formats. In this 
study, the data will be presented in the form of table and descriptions. By 
looking at display, it will help to understand what will be happening and doing 
something either analyzed further or took action based on that understand. 
3. Conclusion Drawing/Verification. 
The last step is conclusion drawing/verification. Conclusion drawing 
involved moving back to consider what the analyzed data mean and to assess 
whether the data findings fit the objectives of the study. At this stage, the data 
that will have been analyzed were read and re-read to develop the conclusions 
regarding the study. The conclusions, however, will be verified by revisiting 
the data as many times as necessary. Verification is also enchanced by 
conducting peer checking and consultation with the supervisors. 
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G. Trustworthiness 
Validity of the data is an important concept that is updated from the concept 
of validity and reliability according to the version of positivism and adapted to the 
demands of the knowledge, the criteria, and the paradigm itself (Moleong, 1988: 
320). Triangulation is a technique that utilized the data validity checking something 
else, outside the data for checking purposes or as a comparison against the data. 
Denzin in Moleong (1988) distinguishes four types of triangulation as examination 
technique that explore the use of data, method, investigator, and theory. There are: 
1. Data Triangulation 
Data triangulation means compare and check the sources behind the degree of 
confidence in the information obtained through time and different tools in 
qualitative research (Patton in Moleong: 330). It can be achieved by comparing the 
observed data with the interview data, comparing what people say in public what he 
says personality, to compare what people are saying about the research situation 
with what he said all the time, and to compare the results of interviews with the 
content of a document(Moleong: 331). 
2. Methods Triangulation 
On the triangulation method, there are two strategies namely, checking the 
degree of confidence the discovery of some of the research techniques of data 
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collection and checking the degree of confidence of data sources with the same 
method (Moleong: 331).  
3. Investigator Triangulation  
Investigator triangulation is by utilizing others researchers for the purpose of 
re-checking the degree of confidence of the data. 
4. Theory Triangulation 
Theory triangulation is done by the researcher by using perspective more than 
one theory in discussing the matter of the research. From some perspective theories 
will be found deeper point of view. 
In this case, the researcher uses source triangulation and method triangulation. 
Source triangulation means to compare and to recheck the validation of information 
which is the time and the tool collection is different. In other word, sources 
triangulation is purposed to compare the data come from the subject and informant 
research. 
Triangulation method means that in checking the data validation of a 
problem, researcher has to compare some method of collecting data (observation 
and interview) in order that the data collection is in the same place or portion. If 
there is a difference of data validation, researcher has to find out and to look for the 
caution why the data is different, then the researcher must reconfirm to the subject 
and informant research. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
In this chapter, the researcher presents the description into two major points. 
Those points are the research finding and the discussion. In finding, the researcher 
described the process of collecting the data and the data finding. The following step, in 
the discussion the researcher deduced the finding. 
A. Research finding 
In this chapter, the research findings presented as the answer to the study problems. 
The data which have been obtained in the field were reported based on three activities. 
There are the observations of the classroom, the interview with informant, and the 
analysis of the documents. It consisted of the process of teaching English, the use of 
communication strategy which is used by the English teacher to deaf students. 
1. The process of teaching English in SLB B YRTRW Surakarta 
The process of teaching English of deaf hearing students have been observed. 
The teacher activities in process teaching English include making teaching learning 
preparation, the progress or application of English in the classroom include the 
classroom interaction (opening), the application of process teaching component 
(content), and the evaluation step (closing). Communication strategies which used by 
English teacher in this teaching English at seventh grade class of SLB B YRTRW 
Surakarta. 
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a. Preparation steps 
This preparation step includes the teacher activities in preparing a lesson plan. 
In this step, the teacher prepares the instructional goal, the material, the method and 
the media before going to the class.  
1) The preparation of the Instructional Goal 
Based on the interview and observation results, teacher usually makes a 
preparation before teaching, As stated that :  
“it is usually before teaching I make Lesson plans that are sourced from 
the curriculum we use, namely the 2013 curriculum. in the lesson plan 
there are indicators that must be achieved. from basic competencies that 
already exist in the curriculum become indicators. But sometimes it is still 
mixed with thematic learning but only a little.” (interview with the teacher 
on November 20, 2019).  
 Based on the interview in the preparation of the Instructional Goal, the 
teacher stated that when she prepared the lesson plan, she also stated the goals. 
She stated the goals into some basic competence which were stated in the 
curriculum. She prepared the indicators of the teaching learning activities.  
Based on observation, the researcher found that the teacher prepared the 
lesson plan before do the teaching learning process. The teacher used syllabus 
curriculum 2013 as the lesson plan. The lesson plan and the syllabus were 
different from the syllabus for normal students, because their abilities were 
different. Especially for disability student, that they had lack theirs. they still 
slower rates in receiving process learning of English subject.  
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2)  The Preparation of the Material   
In the lesson plan, the teacher also prepared the material. The teacher 
used new standard English Readers by Dorothy P.S. Lee, M.a and Lee Hai 
Ming, B.A The teacher said that:  
“I compiled material based on the book. In learning, I use the book 
which is New Standard English readers, which have been provided from 
here, mas. Indeed, this is a book for elementary school, but in learning 
for children with hearing impairment, seventh grade uses this, because 
they did not receive English lessons when they were in elementary 
school. they have flaws, so the book is adapted to their capacity first 
mas”. (Interview with the teacher on November 20th , 2019).  
   Based on interview in the preparation of material, the researcher 
concluded that the material for deaf students still simple, because they got 
material about English subject in first time. They did not get English lesson 
in Elementary School before and the lesson based their capability in receiving 
material. The teacher used new standard English Readers by Dorothy P.S. 
Lee, M.a and Lee Hai Ming, B.A. the handbook based their lack in hearing. 
The material on handbook followed the syllabus and the lesson plan before 
that still simple and easy for beginner learner especially for deaf students.  
3) The Preparation Method 
Before teaching, the teacher usually prepares the method that is 
appropriate with the material. The teacher stated that :  
“It is using the total communication, drilling, oral and speech, sign 
language is put together. Especially for repeated methods that are 
emphasized, so they continue to be repeated until they understand and 
are always reminded. So, if they have not been taught for several days, 
they will forget. I must definitely remind them again”. (Interview with 
the teacher on November 20th , 2019).  
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 Based on the interview in the Preparation Method, the teacher prepares 
some teaching methods which will be used in the class. The use of total 
communication approach in teaching method, she used drilling method, 
facilitate the teacher in the process of teaching and learning. The teacher 
usually prepares one or more methods which are appropriate with the 
material, although for some materials she did not use appropriate methods 
because the lack some facilities. Speech aloud is meaningful manual 
communication between the teacher and the students in the process of 
teaching English.  
4) The Preparation of the Media 
Before teaching, the teacher usually prepares what kind of media will 
be used in the classroom. Media can be classified into three categories: visual, 
audio, and audio visual (Arsyad, 2005:3). She chooses the media which are 
appropriate with the type of material. The teacher said: 
 "Surely I use pictures, there is also sign language computer, sometimes 
I use it. So, in a vocabulary there is a person who displays the 
vocabulary will appear, for example happy, angry. " (interview with the 
teacher on November 20, 2019). 
 
 Based on the interview in preparation of the media, the teacher uses 
visual media. The use of visual media is effective to teach deaf students, 
because they have problem in part of hearing. The teacher only uses the media 
there are the sign language computer, and the picture, whiteboard, pencil 
maker. Those media were available in the classroom.  
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 Based on observation, the researcher found that the teacher usually 
prepared media to help their learning teaching process smoothly. The teacher 
lacks the facility as the media for deaf students. The teacher prepares to draw 
on whiteboard to teach the deaf learners to help them in receive material. 
Sometimes, the teacher prepared images/picture on her hand phone and show 
it to the students each other. The school is still lack facilities, so the teacher 
be prosecuted to be creative teacher in teaching English. 
b. The application steps 
1. The observation on October 22nd, 2019 
a) Opening  
The researcher began for the observation in the seventh-grade class. In the 
10.00 am, the researcher looked situation of class. Teacher entered the class and 
called the students to enter the classroom after breaking the class. Teacher asked 
the student to write the date of the day. The teaching activities were started with 
pre activities. The teacher gave greeting to all students and told what would 
they study about and also told about the purpose of lesson. The communication 
strategy found on this opening in the October 18th, 2019 
1. Auditory-Verbal 
There are some data from auditory verbal in the opening of teaching 
process. 
002/08.10.19/M1/AV 
T: Good morning students 
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The datum 002/08.10.19/M1/AV was uttered by the English 
teacher, on this situation teacher asked about the condition in the morning 
and said the sentence loudly to make every student listened and made 
students attention to the teacher. This type showed that the teacher treated 
the students to try listen clearly in every condition. On this type researcher 
found 4 Auditory-Verbal in this opening those are: 
002/08.10.19/M1/AV;003/08.10.19/M1/AV;005/08.10.19/M1/AV 
2. Cued Speech 
004/08.10.19/M1/CS 
T: Hayo apa Bahasa inggrisnya delapan? 
 (What is the meaning of eight?) 
This datum 004/08.10.19/M1/CS was uttered by the English 
teacher, on this condition teacher asked the students about number the date 
of that day teacher show the eight fingers to told the students clearly about 
what the teacher. Teacher usually used this to make easily in explanation 
and specific using handshape. In this opening researcher found only this 
data.  
 
b) Content / main activity  
Teacher started to explain the material about to be. Teacher begun 
explain about is am are to the students and asked to the students what they 
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had learned about the lesson. Then teacher wrote the formula of to be in the 
board. After, the explanation teacher gave some time to students wrote on 
their books. Then teacher gave some task and after teacher was done in 
writing the task in the board students begun to did the task. After it was 
complete, the teacher evaluated the answer from the text by writing the 
answers in front of the class or on conversation so that the students can be 
more active.  
The communication strategy found by researcher on this content in the 
October 18th, 2019. 
1. Auditory-Verbal 
018/08.10.19/M1/AV 
T: You are students, we are students, they are students  
The datum 018/08.10.19/M1/AV was uttered by the teacher. 
This told the students about the example of to be teacher sound loudly 
and clearly to all of students listen and understand. This type of 
communication Provides only auditory training to students. So, it forced 
the student studied to listen clearly. It happened because the students 
need more attention from the English teacher. Researcher found 13 
Auditory-verbal in this content. 
019/08.10.19/M1/AV;020/08.10.19/M1/AV;021/08.10.19/M1/AV;026
/08.10.19/M1/AV;027/08.10.19/M1/AV;030/08.10.19/M1/AV;031/08.
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10.19/M1/AV;033/08.10.19/M1/AV;035/08.10.19/M1/AV;036/08.10.
19/M1/AV;037/08.10.19/M1/AV;038/08.10.19/M1/AV;039/08.10.19/
M1/AV 
2. Auditory- Oral 
009/08.10.19/M1/AO 
T: I am saya, I-am itu saya 
The datum 009/08.10.19/M1/AO was uttered by the English 
teacher the teacher told that I am means saya in Bahasa Indonesia in this 
way teacher repeated and showed clearly lip movement or we can call 
it as lip reading to force student ability in lip reading and also understand 
what teacher talked about the material that had been studied on the day. 
Auditory- Oral really helped deaf student to understand what teacher 
talked. Researcher found many auditory- oral for about 11 data. 
009/08.10.19/M1/AO010/08.10.19/M1/AO;011/08.10.19/M1/AO;01
2/08.10.19/M1/AO;013/08.10.19/M1/AO;014/08.10.19/M1/AO;015/
08.10.19/M1/AO;023/08.10.19/M1/AO;028/08.10.19/M1/AO;029/08
.10.19/M1/AO 
3. Cued Speech 
032/08.10.19/M1/CS 
T: Ok jadi di inget ya (touching head) 
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( ok it is remembered ) 
The datum 032/08.10.19/M1/CS was uttered by English teacher. 
the teacher asked the deaf students to remember what teacher had ben 
explained in the teaching process in the class.  The teacher touched her 
head means to remember and this sign language that students must not 
listen what teacher say. Cued speech is simple way using handshape to 
make deaf students understand. On this content researcher found 2 cued 
speech  
034/08.10.19/M1/CS 
4. Total Communication 
022/08.10.19/M1/TC 
T: I pasanganya is jadi I is salah(wave) I are salah(wave) 
(I use is so, I is it is wrong, I and are is wrong) 
The datum 022/08.10.19/M1/TC was said by the teacher. The 
teacher explained about using of to be that when gave the example 
teacher use total communication that teacher use lip reading when say I 
and wave her hand it meant wrong and said in the loudly sound and 
clearly so this is the total communication. Researcher found 8 total 
communication in this content namely:  
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006/08.10.19/M1/TC;007/08.10.19/M1/TC;008/08.10.19/M1/TC;01
6/08.10.19/M1/TC;017/08.10.19/M1/TC;024/08.10.19/M1/TC;025/0
8.10.19/M1/TC 
c) Closing  
In the end of meeting, the teacher corrected the task that had done by 
students. She wrote some examples on the whiteboard. Before the class was 
closed, she gave homework to the students and teacher remained deaf students 
to study in their home. The last teacher closed the class by salam. Researcher 
found some of communication strategies used by English teacher 
1. Auditory- verbal 
042/08.10.19/M2/AV 
T: Assalamualaikum wr wb 
The datum 042/08.10.19/M2/AV was uttered by teacher that teacher 
said greeting Asslamualikum wr wb to close the class, teacher sound loudly 
to take deaf students’ attention and they answer the greeting. Here 
researcher found 2 auditory-verbal in this closing 041/08.10.19/M2/AV   
2. Cued speech 
040/08.10.19/M1/CS 
T: Ok besuk latihan di rumah  
(ok tomorrow does exercise in home) 
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The datum 040/08.10.19/M1/CS uttered by English teacher to remained the 
students to study at home. Here teacher use handshape that make triangle 
using her hand to show that is house. make clearly the sentence using hand. 
Researcher only found one cued speech in this closing meeting.   
2. The observation on October 18th, 2019 
a) Opening  
The researcher begun for the observation in the seventh-grade class. In the 
10.00 am, the researcher looked situation of class. Teacher enter the class and 
called the students to enter the classroom after breaking the class. Teacher asked 
the student to write the date of the day. The teaching activities were started with 
pre activities. The teacher gave greeting to all students and told what would 
study about and also told about the purpose of lesson. The communication 
strategy found on this opening in the October 18th, 2019 
1. Auditory-Verbal 
There are some data from auditory verbal in the opening of teaching 
process. 
047/22.10.19/M2/AV 
T: selasa apa hayo anak2 ada yang tau selasa , satria hari selasa 
Bahasa inggrisnya apa? 
(who knows selasa in English, what is selasa in English satria?) 
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The datum 047/22.10.19/M2/AV was uttered by the English 
teacher, on this situation teacher asked about the name of day. Teacher 
asked to someone of deaf students with loudly sound “Satria Bahasa 
inggrisnya selasa apa?” (what is selasa in English Satria?). This type 
show that the teacher treated the student to try their listening clearly in 
every condition. On this type researcher found 4 Auditory-Verbal in this 
opening those are:  
043/22.10.19/M2/AV;044/22.10.19/M2/AV;046/22.10.19/M2/AV 
2. Auditory-Oral 
045/22.10.19/M2/AO  
T: How are you students? 
The datum 045/22.10.19/M2/AO was uttered by the English 
teacher, on this condition teacher asked the students about their 
condition that day. Teacher say “how-are-you-students?” with slow 
motion and showed the lip movement it meant to show the student 
about what the teacher say and deaf student can read lip reading that 
teacher do. Researcher found 3 Auditory-Oral those are:  
046/22.10.19/M2/AV;049/22.10.19/M2/AO 
 
64 
 
3. Total Communication  
048/22.10.19/M2/TC 
T: ok good job anak anak 
(ok good job students) 
The datum 048/44.20.29/M2/TC was uttered by the English teacher this 
condition when the teacher gave the appreciation to the student that can 
answer good morning clearly. Teacher say god job loudly while using hand 
shaping as the theory above that when someone combine some 
communication strategies can call it total communication  
b) Content / Main activity 
Teacher started to explain the material about have and has. Teacher begun 
explain about the meaning has and have the use of has and have. Teacher 
begun to ask to students with simple question. Teacher wrote the formula 
on whiteboard. After explaining the material teacher gave some task about 
have and has. Then teacher asked the deaf students to answer the question 
that had been written by teacher in the whiteboard after all of students 
answered the question teacher corrected and gave the evaluation while 
explaining the material. After that teacher gave 10 questions again to the 
deaf students.  The communication strategy found by researcher on this 
content in the October 22nd, 2019. 
65 
 
1. Auditory-Verbal 
052/22.10.19/M2/AV 
T: iya betul kemudian they we I you menggunakan have dan he she it 
menggunakan has 
(that is right then they, we, I, you use have and he she, it use has) 
The datum 052/22.10.19/M2/AV was uttered by the teacher this 
told the students about the using of have and has when teacher say 
“…they we I you menggunakan have dan he she it menggunakan has” 
teacher sound loudly and clearly to all of students listen and understand. 
This type of communication Provides only auditory training to students. 
So, it forced the students studied to listen clearly. It happened because 
the students need more attention from the English teacher. Researcher 
found 7 Auditory-verbal in this content. 
051/22.10.19/M2/AV;054/22.10.19/M2/AV;055/22.10.19/M2/AV;05
6/22.10.19/M2/AV;059/22.10.19/M2/AV;061/22.10.19/M2/AV;063/2
2.10.19/M2/AV; 
2. Auditory- Oral 
050/22.10.19/M2/AO 
T: ada yang tau artinya have anak anak iya have itu artinya mempunyai 
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(who knows the meaning of have children? Have is mempunyai in 
Bahasa) 
The datum 050/22.10.19/M2/AO was uttered by the English 
teacher said “mempunyai” in Bahasa Indonesia in this way teacher 
repeated and showed clearly lip movement or we can call it as lip 
reading to force student ability in lip reading and also understand what 
teacher talked about the material that had been studied on the day. 
Auditory- Oral is really help deaf student to understand what teacher 
talked. Researcher found many auditory- oral for about 7 data. 
053/22.10.19/M2/AO;057/22.10.19/M2/AO;058/22.10.19/M2/AO;06
0/22.10.19/M2/AO;068/22.10.19/M2/AO;069/22.10.19/M2/AO. 
3. Cued Speech 
066/22.10.19/M2/CS  
T: he has five pencils (show her 5 finger) 
The datum 066/22.10.19/M2/CS was uttered by English teacher. 
Teacher read the example of the material and teacher show her 5 fingers 
to make clearly about the number. this is sign language that students 
must not listen what teacher say. Cued speech is simple way using 
handshape to make deaf students understand. On this content researcher 
found 5 cued speech  
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062/22.10.19/M2/CS;065/22.10.19/M2/CS;066/22.10.19/M2/CS;067/
22.10.19/M2/CS 
4. Total Communication 
064/22.10.19/M2/TC  
T: Yo dibaca Rani, Iyas has a pen 
(come on read rani, Iyas has a pan) 
The datum 064/22.10.19/M2/TC was said by the teacher. the 
teacher asked Rani to read the example in the whiteboard “yo di baca 
rani” with loudly sound and the teacher said the example “Iyas has a 
pen” with slow notation and show her lip movement it means to help 
Rani in say the example easy and clearly so this is the total 
communication. Here researcher found 1 total communication in this 
content 
c) Closing  
In the end of meeting, the teacher corrected the task that had done by 
students. She corrected the question while evaluate the material. Before the 
class was closed, she gave homework to the students and teacher remained deaf 
students to study in their home. The last teacher closed the class by greeting. 
Researcher found some of communication strategies used by English teacher 
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1. Auditory- verbal 
070/22.10.19/M2/AV  
T: nama orang dan satu orang menggunakan has betul 
(the name and a person use  has, right) 
The datum 070/22.10.19/M2/AV was uttered by teacher when teacher 
gave evaluate and say “nama orang dan satu orang menggunakan has” 
(the name and a person use  has, right) teacher sound loudly to take deaf 
students attention and they could listen clearly and understand what the 
they learnt. Researcher found 5 auditory-verbal in this closing those are: 
071/22.10.19/M2/AV;072/22.10.19/M2/AV;073/22.10.19/M2/AV; 
076/22.10.19/M2/AV. 
2. Auditory- Oral 
075/22.10.19/M2/AO  
T: Good morning students 
The datum 075/22.10.19/M2/AO was uttered by English teacher. 
this is the habit of the teacher she said good morning in the beginning 
of the teaching and the closing of class. She said “Good morning 
students” with loudly sound to make students listen and answer good 
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morning this way to deaf students’ ability in listening. Researcher found 
only one. 
3. Total Communication 
074/22.10.19/M2/TC 
T: thank you for today jangan lupa belajar di rumah ya 
(thank you for today don not forget study at home) 
The datum 074/22.10.19/M2/TC was uttered by the English 
teacher. The teacher said “thank you” in loudly way and said “belajar 
di rumah” (study at home) with slow notation, show lip movement and 
using handshape show triangle using her hand it meant that was house. 
Researcher found only this one. 
3. The observation on October 29th, 2019 
a) Opening  
The researcher began for the observation in the seventh-grade class. In the 
10.00 am, the researcher looked situation of class. Teacher enter the class and 
call the students to enter the classroom after breaking the class. Teacher asked 
“good morning” to all deaf students. The teaching activities were started with 
pre activities. The teacher gave greeting to all students and remained what they 
had learned before about thing around school and class. After remain she told 
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the student to prepare the book when the day was daily examination. The 
communication strategy found on this opening in the October 29th, 2019 
1. Auditory-Verbal 
There are some data from auditory verbal in the opening of teaching 
process. 
078/29.10.19/M3/AV 
T: Good morning rani 
The datum 078/29.10.19/M3/AV was uttered by the English 
teacher, on this situation teacher asked about the condition in the 
morning and said the sentence loudly to make deaf student listened and 
make student answer to the teacher. This type show that the teacher 
treated the students to try listen clearly in every condition. On this type 
researcher found 10 Auditory-Verbal in this opening those are:  
077/29.10.19/M3/AV;079/29.10.19/M3/AV;080/29.10.19/M3/AV;08
2/29.10.19/M3/AV;083/2910.19/M3/AV;086/29.10.19/M3/AV;088/2
9.10.19/M3/AV;092/29.10.19/M3/AV;093/29.10.19/M3/AV; 
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2. Cued Speech  
087/29.10.19/M3/CS  
T: Coba dila sebut satu barang? 
(Try! Dila say a thing)  
 
This datum 087/29.10.19/M3/CS was uttered by the English teacher, on 
this condition teacher asked to tell about one thing in the class while she 
used 1 finger that mean deaf student to say one thing in English. Teacher 
usually used this to make easily in explanation and specific using 
handshape. In this opening researcher found only this data.  
 
3. Auditory- Oral 
084/29.10.19/M3/AO  
T: good morning Hendra, good morning, morning 
The datum 084/29.10.19/M3/AO was uttered by the English teacher , 
she said “good morning” twice this way teacher repeated and showed 
clearly lip movement or we can call it as lip reading to force student ability 
in lip reading and also understand what teacher talked about the material 
that had been studied on the day. Auditory- Oral is really help deaf student 
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to understand what teacher talked. Researcher found many auditory- oral 
for about data 081/29.10.19/M3/AO 
b) Content / main activity  
Teacher started to wrote the question on the white board. Teacher gave 
simple question about the material that had been learned by deaf students 
before.  Teacher wrote the English and Indonesia in the table then student 
must give match answer on the question. After teacher was done writing the 
task students started writing and answer those questions that given from the 
English teacher. The communication strategy can not be found by 
researcher on this content in the October 29th, 2019. Because teacher said 
nothing when students did the examination. 
 
c) Closing  
In the end of meeting, the teacher asked the deaf student to collect their 
job. Before the class was closed, she gave homework to the students and teacher 
remained deaf students to study in their home. The last teacher closed the class 
by salam. Researcher found some of communication strategies used by English 
teacher 
1. Auditory- verbal 
095/29.10.19/M3/AV  
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T: Yang sudah selesai bisa dikumpulkan. 
(who has done can collect) 
The datum 095/29.10.19/M3/AV was uttered by the teacher this told 
the students about the using of have and has when teacher say Yang “sudah 
selesai bisa dikumpulkan” (who has done can collect). Teacher sound loudly 
and clearly to all of students listen and understand. This type of 
communication Provides only auditory training to students. So, it forced the 
student studied to listen clearly. It happened because the students need more 
attention from the English teacher Here researcher found 5 auditory-verbal 
in this closing 
096/29.10.19/M3/AV;097/29.10.19/M3/AV;100/29.10.19/M3/AV;102/29.
10.19/M3/AV 
2. Auditory- Oral 
099/29.10.19/M3/AO  
T: Jangan lupa belajar di rumah ya 
(don not forget study at home) 
The datum 099/29.10.19/M3/AO was uttered by the English teacher 
, she said “belajar di rumah” (study at home) the teacher repeated and 
showed clearly lip movement or we can call it as lip reading to force 
student ability in lip reading and also understand what teacher talked 
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about the material that had been studied on the day. Auditory- Oral is 
really help deaf student to understand what teacher talked. Researcher 
only found in this closing meeting.  
094/29.10.19/M3/AO;098/29.10.19/M3/AO;099/29.10.19/M3/AO;101
/29.10.19/M3/AO; 
4. The observation on November 12th, 2019 
a) Opening  
The researcher began for the observation in the seventh-grade class. In the 
10.00 am, the researcher looked situation of class. Teacher entereed the class 
and called the students to enter the classroom. Teacher asked the students to 
write the date of the day. The teaching activities were started with pre activities. 
The teacher gave greeting to all students and told what would study about and 
also told about the purpose of lesson. The communication strategy found on 
this opening in the October 29th, 2019 
 
1. Auditory-Verbal 
There are some data from auditory verbal in the opening of teaching 
process. 
106/12.11.19/M4/AV 
T: Good morning satria 
75 
 
The datum 106/12.11.19/M4/AV was uttered by the English 
teacher, on this situation teacher asked about the condition in the 
morning and said the sentence loudly to make deaf students listened 
and make students attention to the teacher. This type show that the 
teacher treated the students to try listen clearly in every condition. On 
this type researcher found 4 Auditory-Verbal in this opening those 
are: 
103/12.11.19/M4/AV;104/12.11.19/M4/AV;105/12.11.19/M4/AV;10
6/12.11.19/M4/AV;108/12.11.19/M4/AV;110/12.11.19/M4/AV. 
2. Auditory- Oral 
111/12.11.19/M4/AO 
T: how are you?  How-are-you? 
The datum 111/12.11.19/M4/AO was uttered by the English 
teacher the teacher ask the condition deaf students “How-are-you?” in this 
way teacher repeat and show clearly lip movement or we can call it lip 
reading to force student ability in lip reading and also understand what 
teacher talked about the material that had been studied on the day. 
Auditory- Oral is really help deaf student to understand what teacher 
talked. Researcher found many auditory- oral for about 3 data. 
107/12.11.19/M4/AO;109/12.11.19/M4/AO 
3. Total Communication  
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 112/12.11.19/M4/TC 
T: oke bagus, hari ini kita belajar waktu atau jam (point her watch) dalam 
Bahasa ingris. Sekarang (point her watch) jam berapa? It is ten a.m. 
(ok good, today we learn time in English. What time is it? It is ten a.m) 
This datum 112/12.11.19/M4/TC was said by the teacher. the teacher 
told about the material that would study the day teacher touched her watch 
to show that the material about time “hari ini kita belajar waktu atau jam” 
(today we learn time in English) (point her watch)”. When she said “jam 
berapa” (what time it is?) teacher gave press and lip reading also loudly 
sound and clearly so this is the total communication. Researcher found 1 
total communication in this content. 
b) Content / main activity  
Teacher started to explain the material about time. Teacher begun 
explain about time to the students and she draw clock on the whiteboard. 
Then teacher use the media was about clock to explain the material. After, 
the explanation teacher gave some time to students wrote on their books. 
Then teacher gave some task and after teacher was done in writing the task 
in the board students begun to did the task. After it was complete, the 
teacher evaluated the answer from the text by writing the answers in front 
of the class or on conversation so that the students can be more active.  
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The communication strategy found by researcher on this content in the 
October 18th, 2019. 
1. Auditory-Verbal 
118/12.11.19/M4/AV  
T: ok linda jam berapa? 
(ok, linda what time is it?) 
The datum 118/12.11.19/M4/AV was uttered by the teacher this 
condition teacher asked to linda what time linda get up “linda jam 
berapa?” when asked teacher sound loudly and clearly to deaf student 
listen and understand. This type of communication Provides only 
auditory training to student. So, it forced the student studied to listen 
clearly. It happened because the students need more attention from the 
English teacher. Researcher found 1 Auditory-verbal in this content. 
2. Auditory- Oral 
114/12.11.19/M4/AO 
T: what time do you get up? bangun jam berapa? 
(what time do you get up?) 
The datum 114/12.11.19/M4/AO was uttered by the English 
teacher. The teacher said “what time do you get up?” in this way teacher 
repeat in bahasa “bangun jam berapa?” (what time do you get up?) and 
show clearly lip movement or we can call it lip reading to force student 
78 
 
ability in lip reading and also understand what teacher talked about the 
material that had been studied on the day. Auditory- Oral is really help 
deaf student to understand what teacher talked. Researcher found many 
auditory- oral for about 5 data. 
113/12.11.19/M4/AO;119/12.11.19/M4/AO;127/12.11.19/M4/AO;12
9/12.11.19/M4/AO. 
3. Cued Speech 
117/12.11.19/M4/CS 
T: jam 6 (finger) tidak sholat? Della gets up at six. Rani bangun jam 
berapa?  
 
The datum 177/12.11.19/M4/CS was uttered by English teacher. 
the teacher asked what time she got up in the morning.  The teacher 
shows her six fingers “jam 6 (finger)” and wave her hand “tidak sholat?” 
(did not pray) this sign language to made sure deaf students understood 
what teacher meant. Cued speech is simple way using handshape to 
make deaf students understand. On this content researcher found 5 cued 
speech  
116/12.11.19/M4/CS;121/12.11.19/M4/CS;123/12.11.19/M4/CS;125/
12.11.19/M4/CS 
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4. Total Communication 
124/12.11.19/M4/TC 
T: ok di perhatikan untuk jam (point the o clock) kalau jam 9:10   
(ok look the clock it is at 9:10) 
The datum 124/12.11.19/M4/TC was said by the teacher. 
Teacher asked “ok di perhatikan untuk jam” the deaf students to see the 
clock that had drown in the board and say loudly and she showed her 
lip movement when say nine. Researcher found 3 total communication 
in this content 
120/12.11.19/M4/TC;126/12.11.19/M4/TC 
c) Closing  
In the end of meeting, the teacher corrected the task that had done by 
students. She wrote some examples on the whiteboard. Before the class was 
closed, she gave homework to the students and teacher remained deaf students 
to study in their home. The last teacher closed the class by greeting. Researcher 
found some of communication strategies used by English teacher 
1. Auditory- verbal 
132/12.11.19/M4/AV  
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T: Terima kasih untuk hari ini habis ini apa? Ya yang putra sablon dan 
yang putri jahit 
(thank you for today, what is next? Yes, the boys do silk-screening and girls 
sewed) 
The datum 132/12.11.19/M4/AV was uttered by teacher that teacher. 
The teacher asked the lesson after Bahasa English “Terima kasih untuk hari 
ini habis ini apa?”, (thank you for today, what is next?) This type of 
communication Provides only auditory training to student. So, it forced the 
student studied to listen clearly. It happened because the students need more 
attention from the English teacher. Researcher found 2 auditory-verbal in 
this closing 134/12.11.19/M4/AV;135/12.11.19/M4/AV 
2. Auditory- Oral 
133/12.11.19/M4/AO  
T: Good morning students 
The datum 133/12.11.19/M4/AO was uttered by English teacher. This 
is the habit of the teacher she said good morning in the beginning of the 
teaching and the closing of class. She said “Good morning students” with 
loudly sound to make students listen and answer good morning this way to 
deaf students’ ability in listening. Researcher found only one. 
3. Total Communication  
131/12.11.19/M4/TC 
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T: Ok bisa di lanjutkan di rumah ya 
(ok it can continue at home) 
The datum 131/12.11.19/M4/TC was said by the teacher. Teacher asked to 
continue the task in house she said “Ok bisa di lanjutkan di rumah ya” (ok 
it can continue at home)with loudly sound and showed her lip movement 
and made triangle with her hand. Here teacher use total communication to 
tell the student with clearly direction. Researcher found 1 total 
communication in this closing section. 
 
c. Material 
The material should be appropriated to the competencies because it must be able 
to increase the student’s skill and knowledge in reading comprehension. The material 
should enable for the students to express their ideas, words and imagination; this 
condition could create the students high respond and activity. The material should be 
appropriate with the syllabus. It must be able to develop the students’ competence 
and knowledge. The material should help the students understand the lesson easily. 
The lesson of the material reflected the decision concerning with the primary goal of 
the material.  It was stated as follows:  
“The lesson book must be used in the school as the main book in teaching and 
learning process for the student assignment, and for test. Every school or teacher 
does not allow in many conditions to use the other book as the main book except 
the book from the government. The use of material book in the school will be 
always paid attention by the government.” (Departemen Pendidikan Nasional, 
2012)  
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This directive could be one of the main reasons that textbooks were used 
excessively and every single item in the text was followed exactly in the same order as 
it was presented in the book. This was contrary to the principle underlying the current 
English curriculum which gave more opportunities to the teacher to make their own 
decisions in classroom implementation. 
 The prescription of the textbook limited teacher’s freedom and independence, 
especially because of the statement in the foreword. It suggested that teacher or schools 
which disobey could be penalized severely; hence their teaching process exactly 
according to its contents. An alternative explanation for requiring strict textbook use 
might be that the government was not confident of teacher’s English and teaching skill, 
and therefore has put a very directive program in place. Indeed, for several years now 
teachers could use, as supplementary books, books produced by private publishers, but 
these books should follow the national curriculum and obtain license from the 
Department of Education.  
Based on the researcher’s observation, the researcher found that the material for 
deaf students at seventh grade based their level class. The students at seventh grade got 
the same material in different level each other. She found that the result was to develop 
the students straight forward in studying English. The printed materials used in SLB B 
YRTRW Surakarta especially for deaf student. 
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d. Method 
 Based on observation class room above, the researcher conclude that the teacher 
uses various instructional methods which are appropriate with the material. The teacher 
did not use a specific method but, she uses various methods in order that the students 
do not feel bores with the teaching learning process activities. She tries to make the 
students enjoy in the teaching learning process. Based on the interesting teaching 
learning process, the students can be motivated to learn better.  
The researcher found that the teacher used natural method, she used mixing 
language, use sign language, use gesture and then the students can arrange the word 
asked from the teacher. The teacher combined the picture, total communication 
approach with sign language. The using this method to make the students be more 
understand and got the purpose of teaching learning process.   
The teacher stated that:  
“For the whole use total communication, sign language and use speech 
language, oral language. So, put together, but the child's ability to catch me 
conveying the material is different.” (Interview with the teacher on November 
20, 2019) 
"Especially for repeated methods that are emphasized, so they continue to be 
repeated until they understand and are always reminded. So if they have not 
been taught for several days, they will forget. I must definitely remind you 
again. Then they are also happy when provoked, that is given a test but I will 
give a competitive score later. Later the spirit of learning”. (Interview with the 
teacher on November 20, 2019)  
“It use the total communication, oral and speech, sign language is put together.” 
(Interview with the teacher on November 20, 2019).  
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Based on interview above, the teacher tried not to be monotonous in using 
instructional methods. The use of appropriate methods can help the students understand 
the topic easily. From the observation showed that the students able to do exercises 
after getting teachers explanation, clues and direction. Based on the interview and 
observation which have been done by the researcher, some methods which are usually 
used by the teacher are presentation, question and answer, drilling method, and 
discussion methods.  
e. Media 
 Media education is important because it develops student be creative power for 
those images, words, and sounds that comes to the students from various media. It is 
one way to make the students attract with material and they will not feel bored in 
teaching learning process. Media used by the teacher in SLB B YRTRW Surakarta, the 
teacher used multimedia to support the teaching learning activities beside that the 
teacher used whiteboard, textbook, and the board marker. The function of whiteboard 
is to write something. Textbook used by the teacher directly as instructional material. 
The teacher used picture to make the material easier to understand and memorize after 
the students listen explanation by the teacher, sometimes she used her handphone as 
the media for the students.  The teacher stated that:  
“I use pictures, there is computer sign language too, sometimes I use it. So, in 
a vocabulary there are people will appear who demonstrate the vocabulary, for 
example happy, angry.” (Interview with the teacher on November 20, 2017).  
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Based on the observation and the interview in media, the researcher concludes 
that the process of teaching English, there are many instructional media. The media are 
picture, sign language computer, whiteboard, hand phone, and etc. The teacher used 
some media in teaching for deaf students. The teacher used picture, draw image based 
the material such as thing, number, part of body, and etc. sometimes the teacher be 
more creative, she used her hand phone and show the image to every student. This way 
helps the students more understand about the material in the learning process. Based 
on the interview, the teacher sometimes uses sign language computer as the media. But 
the sign language computer was limit in the school, only available one item computer. 
When the researcher observed did not see the teacher use the sign language computer. 
The teacher used the media which re appropriate with the type of materials. The 
media infrequently used by the teacher because in this school just have one sign 
language computer. She tries to optimize the media to teach the students in every 
meeting. Based on the interviews and observation above, the media almost used in 
every teaching learning process activity, because some media are limited. The teacher 
tried to use the other media (picture handout from internet) optimally because the use 
media will help deaf students understand the material easily.  
f. Syllabus 
 Planning was early stage of teaching that was the activity of arranging syllabus 
and lesson plan. Syllabus and lesson plan were prepared to be the basis of teaching 
procedure before implementing teaching-learning activity, the teacher made a 
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planning. The syllabus model used in the first-year students of SLB B YRTRW 
Surakarta was based on the implementation of 2013 Curriculum. Based on the syllabus, 
the teacher made lesson plan and the teacher conducted the teaching English activities. 
From analysis of the documents, the syllabus and the lesson plan contain the subject 
identify, basic competence, standard competency, indicator, main materials, teaching 
vocabulary, evaluation or assessment, time allocation and completed with the source 
of the material used.   
Based on the interview, the teacher’s reference in arranging the syllabus and 
lesson plan were standard of competence and the basic competence, then the teacher 
developed them by his creativity and students’ ability. Based on the document study, it 
was found that syllabus and lesson plan of reading used Indonesian language. The 
content of syllabus involved the achievement of four English skills (listening, speaking, 
reading, and writing) language components (vocabulary and grammar) and expression. 
But in SLB B YRTRW Surakarta there are differences between regular school. The 
syllabus and the lesson plan based on their disabilities, especially for deaf students at 
seventh grade of SLB B YRTRW Surakarta. In syllabus deaf students focuses on 
vocabulary, because the students did not study English before in Elementary School 
before and they have problems in hearing impairment.  
The researcher concluded that syllabus made by the teacher was suitable with the 
format based on 2013 Curriculum. It means that the teacher understands and has 
capacity to make a syllabus correctly.   
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B. Discussion  
 The researcher has done the research and has gotten the complete data from all 
the collecting techniques included in interview observation and documentation. To gain 
the objectives of the research, the researcher has analyzed in order to give meaningful 
interpretation and draw inferences about the object of the evaluation. 
In the research findings above, there are several things that can be noted down. 
It will be arranged based on the findings of each researcher problems. The researcher 
tries to discuss them with references to theories related to the process of teaching 
English to the deaf and hard of hearing students. Pariman Somad and Tati (1996:74) 
states that teaching English to students with hearing impairment, the teacher has to 
consider and adapt the material with the characteristics of students with hearing 
impairment. As the theory above, the researcher got research findings that the students 
who loss and have problems in hearing, the teacher should teach suit their ability. Based 
on research findings, the deaf students are delayed in processing learning especially in 
English vocabulary, and acquire new words at slower rates. Without sufficient 
vocabulary, the learners cannot communicate effectively or express their ideas. They 
are deaf students cannot to hear clearly, it retards and hamper the learning process. 
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The process of teaching English for deaf learners usually consist of three steps, 
as follows: the opening, application of content, and closing. In the opening teachers 
usually asked “good morning” and “how are you” one bay on students and sometimes 
touch one of them to get their attentions. In the application pf content/ main activity 
she used all of communication strategies to make students to understand what teacher 
thought about the material, teacher also used media picture and laptop to show new 
vocabulary in teaching learning process. In the closing teacher used    After doing 
observations four times in the class, the researcher considered the process of teaching 
English especially in English vocabulary by the teacher during taught for the students 
was same as process of classroom instruction by Thompson (2012:103) there are some 
instructions to the teacher in teaching language for students who has problem in hearing 
impairment. Based the theory, the researcher conclude that the teacher has same line 
with the explanation above. First, the teacher did plan before taught the deaf learner. 
She prepared some the material based on the syllabus and the lesson plan that used 
curriculum k13.  
She prepared correct method that be suitable with their ability and depend on 
the need the students. Second, the teacher usually gave greeting and the motivation for 
the students. It would be motivated for the students so they would enthusiastic in 
learning process activity. Third, in the teaching process, the teacher explaining the 
material used total communication approach. She spoke louder and clearly with gave 
pressed on the lips, so the students would understand what the teacher said. Fourth, 
when the teacher explained the material, she gave the instructions with repetition and 
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drill in every word until the students understood. She also wrote down the keyword and 
drew the keyword on the whiteboard. Fifth, during the teaching process the teacher also 
gave explanation with sign language, picture to deliver the material for deaf students. 
So, it would help for the students in receiving learning activity. Sixth, the teacher and 
the students were communicating in teaching learning process. The students also gave 
the responses to the teacher, they gave their ideas and ask question if they still did not 
understand about the material given by the teacher. Seventh, in the teaching learning 
process the teacher also used facial expression with pressed on the lips along the 
teaching process activity. Eighth, the teacher used visual media to make the students 
understand easily. The teacher usually picture, image, draw on the board, sometimes 
used the hand phone to show the example picture that include in the material, and use 
sign language computer that available in the school.   
As the teacher who teach in disability students especially for deaf learners, the 
teacher needs more extra energy to teach them because they loss communicate in 
verbal. When the teacher teaches deaf learners, the teacher must speak aloud in 
explaining the materials. In addition, the teacher should teach with sign language, used 
media to help them in receiving material and more understand material. Based on the 
observation, the researcher thought the teacher in the process of teaching English 
especially in vocabulary used natural method. The teacher teaches deaf students used 
sign, gestures, cues, finger spelling and other manual means used along with speech 
are a more natural way of communicating and enable the deaf and hard of hearing 
children to express themselves and understand others more fully. The teacher may 
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introduce one to five new words while talking about the picture. the teacher explaining 
material by using picture, draw the things/vocabulary on whiteboard during giving 
explanation about the material. It will help the deaf students in understanding material 
clearly.  The researcher considered the method used by the teacher in teaching English 
were same as with (Mufti Salim, 1977: 29-34) which states in the natural method other 
educators feel that sign, gestures, cues, finger spelling and other manual means used 
along with speech are a more natural way communicating and enable the deaf learners. 
Based explanation above communication strategies really need in teaching 
process. Teacher must have this strategy to teach deaf and hard hearing students. So, it 
will help teacher to share the knowledge and the material. Here researcher found many 
types of communication strategies that used by English teacher at SLB B YRTRW 
Surakarta. Researcher wanted to discuss about the findings that have been investigated 
in this section. Based on the research finding its clear that teacher’s utterance showed 
the type of communication strategies used by the teacher. The finding showed that 
although the type usually occurs in the general conversation, they also found in the 
teaching process in the classroom. In the teaching process in the seventh grade of SLB 
B YRTRW Surakarta, the type of communication strategies was uttered by English 
teacher as the speaker. The type of communication strategies Judith S. Gravel and 
Jessica O’Gara (2003:245) used by English teacher were Auditory-oral, Auditory-
verbal, cued speech, total communication. From 6 type communication strategies 
researcher only found 4 type from it.  
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Auditory oral is common that can be found at the observation as Gravel and 
Jessica O’Gara (2003:245) Audition is stressed so significantly that during language 
learning activities, the child is not permitted to view the lips or facial expressions of 
the speaker. Here researcher toke teacher utterance when teacher said sentence or word 
in the teaching process. She sounded loudly it indicated that teacher drill students in 
listening to the voice clearly in see at the table of coding.  These are some example that 
researcher found 64 data from 132 data at the observation at SLB B YRTRW Surakarta. 
The data are : 
077/29.10.19/M3/AV;079/29.10.19/M3/AV;080/29.10.19/M3/AV;082/29.10.19/M3/
AV;083/2910.19/M3/AV;086/29.10.19/M3/AV;088/29.10.19/M3/AV;092/29.10.19/
M3/AV;093/29.10.19/M3/AV; and others that can see at the table of coding in the 
appendix. 
Then researcher found others type that is auditory oral, cued speech, and total 
communication. Auditory oral is using their aided residual hearing, as well as 
speechreading, facial expressions, and naturally occurring gestures Judith S. Gravel 
and Jessica O’Gara (2003:245). Based on the theory above researcher conclude that 
auditory oral can help the teacher and deaf student in communicating each other to 
make the teaching learning process can run well. Researcher found when teacher teach 
English lesson in the class she often repeats and show her lip movement or lip reading 
for example in the 084/29.10.19/M3/AO she repeats and show her lip to make sure 
deaf student can catch the word or sentence that have ben said by the English teacher. 
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Teacher is not really graduate from PLB (Pendidikan Luar Biasa) so she only 
can teach deaf students in the way she knows. Even the teacher is not from it she can 
teach the deaf well even sometime she has to repeat and give more attention to teach 
she can handle the class effectively. 
From the discussion above, explain that communication strategies were an 
important in teaching process that serve many functions for the teaching English 
exactly in communicating. Especially on classroom activities. Therefore, the 
understanding about this study was useful for students learning process as good as how 
teacher practicing and giving the understanding about this study for her deaf students. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. CONCLUSION 
Based on the data and the data analysis are drawn to answer the problem of the 
study. There are as follows:   
The process of teaching English was an educative interaction of some 
instructional components which was interoperated to one another in achieving the goal 
the process of teaching English consist the three steps, there are the preparation, the 
application, and the evaluation. The teacher’s preparation used in teaching process 
English were Syllabus K13, Lesson Plan, the material, the method and the media which 
will be used in the class. The syllabus and the lesson plan arranged based their ability 
who the deaf students that they did not hear clearly. The application steps were opening, 
content, and closing.  
The teacher taught the students systematically, she implemented the right steps 
in teaching reading material. The steps of teaching English were opening, main activity, 
and closing. In the opening teachers usually asked “good morning” and “how are you” 
one bay on students and sometimes touch one of them to get their attentions. In the 
application of content/ main activity she used all of communication strategies to make 
students to understand what teacher thought about the material, teacher also used media 
picture and laptop to show new vocabulary in teaching learning process. In the closing 
94 
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teacher used gesture, sign language in closing step to get their respond and repeat again 
the same step like in opening asked the students on by one by to answer the greeting. 
In addition, the teacher also cared to the students, so that the students were motivated 
to increase their ability in English Language. The evaluation used by the teacher were 
the test, homework, and daily activity students. The teacher asked to the students about 
the materials as feedback then the teacher gave homework to the students. The teacher 
did not only evaluate the students’ learning through periodic tests but also the students’ 
daily performance.  
The methods used in teaching English at seventh grade of SLB B YRTRW 
Surakarta was natural methods. The teacher also uses drill method and total 
communication approach to get the goal of teaching learning English process. Those 
methods were designed by the teacher to create active teaching and learning in the 
class. The ways to teach more creatively, in way that engages as well as their learners 
in a rich learning experience, employing exact methods in English class that increase 
the student’s enthusiasm and vocabulary in teaching learning process.  
In this study researcher  found 4 types of communication strategies that used 
by English teacher, those are: Auditory-verbal, Auditory-oral, Cued speech, Total 
Communication. That is communication strategy can help teacher to communicate with 
the deaf students and it will make sure the students can catch what teacher told in the 
teaching process. The teacher also trained students to maximize the students’ speaking 
and listening ability. It helps teacher to explain the material in teaching English lesson. 
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B. SUGGESTION  
1. To the Teacher   
The Teacher gives the students the simplest explanation about the topic. 
Sometimes teacher needs explore techniques, methods, and the media to explain the 
new vocabulary or new lesson. It will be better, if the teacher often gives exercises for 
the students.  
2. To the School  
To SLB B YRTRW Surakarta, it should be better to provide much more 
facilities, for example computer and LCD. It necessary for the school to repair the 
facilities that is broken. Second, it should give maximal treatment for the students, it 
means that they not be one group in the class based all level hearing. For example, the 
students should be in the class based on their own level hearing. So. it will be more 
effective in teaching learning process.  
3. To the Students  
The students should be more active in teaching learning process. The students 
should increase their vocabulary mastery, so the teacher not necessary always give drill 
and they will don’t forget their vocabulary in the lesson before. The students should be 
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active in every task which given by their teacher and then the teacher will be proud of 
them.  
4. To Further Researcher  
The Researcher hopes that there will be more researchers which interested in 
researching special education. Then for further research, use more subjects to make it 
credible research 
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Appendix  
The Transcription 
  
THE TRANSCRIPT OF TEACHING PROCESS 
TRANSCRIPT 1 FIRST OBSERVATION  
Subject : Bahasa Inggris 
Class  : VII 
Date   : October 8th,2019 
School  : SLB B YRTRW Surakarta 
 
1 T : Assalamualaikum wr wb 
2 S : waalaikumsalam wr wb 
3 T :Good morning students 
4 S : good morning miss Dita 
5 T : Rani please write tanggal  
6 T: Hayo apa Bahasa inggrisnya delpan  
7 S: eight 
8 T : Kita belajar tobe udah pernah there are is am re untuk membuat kalimat  
9 S : Belum (wave) 
10 T: I saya (sambil mnunjuk diri) I saya. saya seorang siswa , kalua I 
pasangangannya am kalua I is salah kalua I are salah . jika she he it pakainya 
is , she is he is nama orang is missal Zahra bela rani dita satria meggunakan is 
. am ini bisa di artikan adalah , saya adalah seorang siswa misanya  I am 
student contoh lain dia perempuan menggunakan she . dia(perempuan) she itu 
artinya dia(dengan penekanan) kemudian he dia laki laki (menggunakan 
peenekanan) sama it menggunakan is misalah he is student dia adalah seorang 
siswa. Jika menggunakan are they we you . Kamu adalah siswa , kita adalah 
siswa , mereka adalah siswa. You are students, we are students, they are 
student. Jadi kesimpulanya I pasanganya dengan am , he she it dengan is and 
they we you menggunakan are. Jadi di Bahasa inggris membuat kalimat harus 
menggunakan tobe if jika Bahasa Indonesia tidak ada. Jadi sperti I am student 
and the students tray to reapaet  
11 S: I am a student 
12 T :  I pasanganya is jadi I is salah(dada) I are salah(dada). I am a student ( 
menggunakan tekanan ) saya adalah seorang siswa kemudian we  
menggunakan are. We are students kita adalah siswa . they are students 
mereka adalah siswa. Jadi rumusnya Subject tobe n. kalua subjectnya I tobe 
nya apa? 
13 S : am(not really clearly).  
14 T : ok good kalua you tobenya apa? 
15 S:  ae ar e(are)  
16 T : kalua we we(menggunakan tekanan)  
17 S : (some of students say) am and are ae  
18 T : are juga,  kalua she? 
19 s: is 
20 T : nah pinter, he and it apa? 
21 S:  is 
22 T: Misalnya lagi bu firda menggunkan apa hayo? Iya nama orang 
menggunakan is 
Ok jadi di inget ya (menunjuk kepala) 
Untuk membuat kalimat menggunakan tobe I am students you are kalua we 
apa? 
23 S : Are  
24 T : Kalua I cuman satu (jari satu), She apa yas? 
25 S :Es (is) 
26 T: He apa Zahra 
27 S : is 
28 T :Kemudian it? 
29 S :Is  
30 T :It’s a book Kemudian nama orang apa? 
31 S : Is 
32 T : He is a teacher , pak miftah is a teacher . ok understand paham ya semua 
ok latihan  
33 T : Nulisnya nati dulu ya sekalian nulis soalnya sekalian. 
34 Exercise until the end of teaching process 
35 T : Ok besuk latihan di rumah , good morning 
36 S: good morning miss dita 
37 T : Assalamualaikum wr wb 
38 S : Walaikumsalam Wr Wb 
 
 
  
THE TRANSCRIPT OF TEACHING PROCESS 
TRANSCRIPT 2 SECOND OBSERVATION 
Subject : Bahasa Inggris 
Class  : VII 
Date   : October 22nd,2019 
School  : SLB B YRTRW Surakarta 
 
1 T :Assalamualaikum wr wb 
2 S :Assalamualaikum wr wb 
3 T: Good morning students 
4 S: good morning miss dita (not clear) 
5 T: how are you today?  
6 S: I am fine miss Dita  
7 T : Tika tulis tanggal hari ini 
8 S: selasa apa? 
9 T : selasa apa hayo anak2 ada yang tau selasa , satria hari selasa Bahasa 
inggrisnya apa? 
10 S: tusday (usday) 
11 T : ok good job anak anak, Tika kembali duduk 
12 S : yes miss 
13 T : Hari ini kita belajar kepemilikan HAVE and HAS. ada yang tau artinya 
have anak anak iya have itu artinya mempunyai(memperjelas omomgan dan 
bibir) . have artinya apa angel? Mem pu nya I iya betul kemudian they we I 
you menggunakan have dan he she it menggunakan has. They menggunakan 
apa anak anak? 
14 S : have , hav , ha e 
15 T: yak betul sekali he (dia laki laki) menggunakan apa hayo? 
16 S : has  
17 T: tul sekali anak anak, langsung ke contoh ya 
18 T : I … books yo ini menggunakan apa ? 
19 S : have  
20 T : ya betul sekali I have books coba satria di baca ! 
21 S: I have books (terbata bata) 
22 T:  she … a book, Rani … a book , we … a book, satria…. A book 
23 T: She has a book, rani menggunakan apa? has jadina , Rani has a book, We 
have a book , satria mengguankan has juga. Sudah paham ya kapan 
menggunakan has and have? 
24 T: Ya sekarang latihan ya, nulisnya nanti habis latihan ini ya. Ok sudah 
menulisnya maju satu persatu menjawab setiap soal dari number 1. Lihat 
nulisnya berhenti dahulu 
25 D 
26 T: Yo dibaca rani 
27 S: Iya s has a pen 
28 T : dian di baca 
29 S : they have friends 
30 T : satria and Nathan  itu jadinya dua (cough language) jadi menggukan have 
bukan has ya. Rani have 2 books, he has five pencils, nah di ingat kalua nama 
orang ada 2 atau lebih menggunakan have have, Nathan dan stria 
menggunakan have bukan has satu orang mengguanakn has betul , you have 
betul, you and I have betul, nnama dan satu orang menggunakan has 
31 T: she mengguankan apa? 
32 S : has 
33 T : Nah betul ya betul 
34 T: See you tomorrow anak anak 
35 T: see you tomorrow Miss Dita 
36 T : good morning students  
37 S: good moorningb miss dita   
 
  
THE TRANSCRIPT OF TEACHING PROCESS 
TRANSCRIPT 3 THIRD OBSERVATION  
Subject : Bahasa Inggris 
Class  : VII 
Date   : October 23rd,2019 
School  : SLB B YRTRW Surakarta 
1 T: Assalamualaikum wr wb 
2 S: assalamualaikum wr wb 
3 T: good morning rani 
4 S: good morning miss dita 
5 T :good morning dila 
6 S: good morning mis Dita 
7 T: good morning ilyas 
8 S: good morning miss dita 
9 T:  good morning Satria, good morning 
10 S: good morning miss Dita 
11 T: good morning Linda 
12 S: good morning miss Dita 
13 T: good morning satria, good morning, morning  
14 S: good morning miss dita 
15 T: good morning Zahra and linda 
16 S: good morning miss dita 
17 T : kemarin kita sudah belajar benda yang di sekitar kita di dalam kelas apa 
saja hayo? Coba dita sebut satu barag? 
18 S: bag (menunjuk tas) 
19 T : bag (ao) rani sebutkan. 
20 S : book buku (take the book) 
21 T : there are mani things around aour school , there are table ta-ble meja , chair 
kursi , papan tulis white board, dll. Ok hari ini kita  ujian ya tentang things 
around the class and school. 
22 Ya soalnya menjodohkan anak anak, nati ibu menulis Bahasa inggris dan 
Bahasa indoneisa nanti silahkan di jodohkan . 
23 S: ok miss dita 
24 Do exam….. 
25 T: Sudah selesai ? 
26 S: sudah, belum 
27 T: Yang sudah selesai bisa dikumpulkan.Setelah ini yang cowok nyablon di 
bawah. Yang cewek jahit ya? 
28 S: iya miss , Menjahit ( while take the stuff) 
29 T: Ok terimakasih anak anak, thank you for today, Jangan lupa belajar di 
rumah ya 
30 T: Good morning students 
31 S: Good morning  
33 T: Assalamualaikum Wr.Wb 
32 S: Assalamualaikum Wr.Wb 
 
 
  
THE TRANSCRIPT OF TEACHING PROCESS 
TRANSCRIPT 4 FOURTH OBSERVATION 
Subject : Bahasa Inggris 
Class  : VII 
Date   : November 12th,2019 
School  : SLB B YRTRW Surakarta 
1 T: Assalamualaikum wr wb 
2 S: assalamualaikum wr wb 
3 T: good morning 
4 S: good morning miss dita 
5 T :good morning linda 
6 S: good morning mis Dita 
7 T: good morning satria 
8 S: good morning miss Dita 
9 T:  good morning Satria, good morning 
10 S: good morning miss Dita 
11 T : good morning della 
12 S : good morning miss dita 
13 T: good morning ilyas, good morning, morning  
14 S : good morning miss dita 
15 T : good morning Zahra and linda 
16 S: good morning miss dita 
17 T : how are you ? ( how are you?) 
18 S: I am very well 
19 T : oke bagus ( jempol), hari ini kita belajar waktu atau jam ( menunjuk jam 
tangan) dalam Bahasa ingris. Sekarang () jam brapa? It is ten Am. 
20 S: jam sepuluh( menggunakan isyarat tangan) 
21 T : ya , coba Ilyas what time do you get up? , what time do you get up?( ao) 
bangun jam berapa?, bangun tidur , bangun tidur jam berapa? 
22 S: jam 5 (tangan) 
23 T: jam lima iya jam lima(tangan), brarti ilyas get up at 5 , della bangun jam 
berapa? 
24 S : jam 6  
25 T : jam 6 (tangan) tidak sholat? Della gets up at six. Rani bangun jam berapa? 
26 S : 5 (tangan) 
27 T : ok linda jam brapa?  
28 S : enam  
29 T :try linda read this . it is five o’clock 
30 S : it is five o’clock 
31 T : coba rani baca (menunjuk papan) 
32 S: its six o’clock 
33 T : satria it is five thirty five  
34 S : it is five thirty five 
35 T : Zahra it is six o’clock 
36 S : it is six o’clock 
37 T: ok di perhatikan untuk jam (menunjuk jam) kalua jam 9:10 , Sembilan apa 
Bahasa inggrisnya smbilan? 
38 S : nine  
39 T : ya bener, it is nine ten, past itu lebih kalua to itu kurang, ya kalua yang ini 
(point to 9:10) kalo yang ini jam Sembilan lebih berapa? Lebih sepuluh menit 
(tangan) pakai apa past atau to? Pakai apa ? past atau to? Past ya jadi sembialn 
bahsa inggris nya apa? 
40 S : nine  
41 T : sepuluh pakainya apa? Se-pu-luh 
S : ten  
42 T  : jadi it is ten past nine. Jadi bacanya dari belakang  
43 S: ya miss Ditta 
44 T: Ok understand? Latihan buat pr 
45 T: Terima kasih untuk hari ini habis ini apa? Ya yang putra sablon dan yang 
putri jait 
46 Assalamualaikum wr wb 
37 S : Assalamualiakum wr wb 
 
  
  
 
 
Appendix  
The Result of Interviews 
 
  
  
 DATA OF THE INTERVIEW 
 
Hari / Tanggal  : Rabu, 20 Februari 2019 
Kegiatan  : 07:30 - 08:00 
Objek Wawancara : Ms Dita 
Lokasi   : Ruang kelas 7 SLB B YRTRW Surakarta 
Pewancara  : Wagas Ardiansah  
W:  Assalamualaikum ibu Dita. Saya Wagas mahasiswa jurusan pendidikan bahasa 
inggris IAIN Surakarta, saya ingin mewawancarai ibu berkaitan dengan proses belajar 
mengajar bahasa inggris di kelas, apakah ibu memperbolehkan?  
D: Ya mas silahkan.  
W: Apakah persiapan anda lakukan sebelum pembelajaran?  
D: Ya biasanya sebelum mengajar saya membuat Lesson plan yang bersumber dari 
kurikulum yang kita pakai yaitu kurikulum 2013. didalam lesson plan ada indicator 
yang harus dicapai . dari kompetensi dasar yang sudah ada dalam kurikulum menjadi 
indikator. Namun kadang masih dicampur dengan pembelajaran tematik namun hanya 
sedikit.  
W: Apakah anda menyusun persiapan materi dan buku pedoman anda dalam mengajar?  
D: Ya saya menyusun materi yang berpedoman pada buku. Dalam pembelajaran saya 
menggunakan buku pedoman yaitu New Standard English readers yang sudah 
disediakan dari sini mas. Memang ini bukunya untuk elementary school, namun dalam 
pembelajaran untuk anak tunarungu kelas tujuh menggunakan ini, karena mereka 
sebelumnya belum mendapatkan pelajaran bahasa inggris saat dibangku sekolah dasar. 
Ditambah lagi mereka memiliki kekurangan, jadi bukunya disesuaikan dengan 
kapasitas mereka dulu mas.  
W : Bagaimana perencanaan untuk menentukan metode yang akan digunakan dalam 
mengajar dikelas?  
D: Menggunakan Komtal tadi, komunikasi total, drilling, oral dan wicara, bahasa 
isyarat dijadikan satu. Apalagi untuk metode yang diulang-ulang yang ditekankan, jadi 
diulang ulang terus sampai mereka paham dan selalu diingatkan. Jadi kalau sudah 
kurun waktu beberapa hari tidak diajar, mereka pasti lupa. Pasti saya harus 
mengingatkan lagi  
W : untuk medianya yang digunakan apa saja ya bu?  
S: Pasti saya pakai gambar, ada computer bahasa isyarat juga, kadang saya makai itu. 
Jadi dalam satu kosa kata akan muncul orang yang memperagakan kosa kata tersebut, 
contohnya senang, marah.  
W : Apakah siswa juga aktif dalam kegiatan pembelajaran bahasa inggris bu?  
D: Saya biasanya suka mengungkapkan ide dan pendapat mereka, dengan cara masing 
masing.walaupun tidak full bahasa inggris. Jadi dicampur antara bahasa inggris, bahasa 
Indonesia dan sign languge.  
W : Bagaimana cara ibu agar siswa lebih aktif didalam kelas?  
S: Saya biasanya selalu memberikan kesempatan kepada siswa untuk bertanya apakah 
ada kesulitan atau tidak.  
W : Bagaimana interaksi ibu dengan siswa atau bahasa apa saja yang ibu gunakan saat 
mengajar?  
D: Biasanya menggunakan bahasa Indonesia dan bahasa isyarat tapi kadang-kadang 
memakai bahasa inggris namun sedikit sekali, karna kita tahu mereka memiliki 
gangguan di pendengarannya. Saya bicaranya memang agak keras dan menekankan 
gerak bibir saat berbicara dengan mereka. “Saya juga memberikan tanggapan yakni 
dengan menjawab pertanyaan dan memberikan pengarahan jika jawaban kurang tepat.”  
W : Apakah ibu Dita menjelaskan tentang materi apa yang akan dipelajari?  
D: Ya, biasanya saya sebelum pelajaran dimulai saya menyampaikan kepada siswa apa 
tujuan belajar hari ini,contohnya belajar expression atau feeling.  
W : bagaimana proses ibu menyampaikan pembelajaran bahasa inggris untuk murid 
murid?   
D: Kan pembelajaran bahasa inggris di SD kan belum ada, ketika memperkenalkan 
bahasa inggris itu saya bawa hp, saya kasih gambar orang orang luar negeri. Paling 
mudah itu angka, saya kasih angka. Angka lebih mudah. Biasanya untuk berhitungan.  
W : Apa saja yang menjadi inti evaluasi pembelajaran?  
D: Dalam proses evaluasi saya tekankan pada vocabulary (kosakata) karena mereka 
masih low dalam pembelajaran bahasa inggris karena mereka saat di SD belum 
diajarkan bahasa inggris dan mereka memiliki kekurangan di pendengaran. Biasanya 
saya memberikan tugas PR yang ada dibuku pegangan siswa, menyusun kalimat, mdan 
mengartikan soal-soal bergambar. 
W : Dalam satu kelas ada berapa jumlah muridnya bu?  
D: Ada 8 siswa 3 putra 5 putri 
W : apakah cara pembelajaran untuk mereka sama dengan murid regular atau tidak bu? 
Atau mungkin ada cara yang khusus untuk mereka?   
D: Untuk keseluruhan menggunakan Komta (komunikasi total) pakai bahasa isyarat 
dan pakai bahasa wicara, bahasa oral. Jadi disatukan , tapi kemampuan anak untuk 
menangkap saya menyampaikan materi itu berbeda beda.  
W : bagaimana minat siswa dalam pelajaran bahasa inggris bu?  
D: Mereka antusias, kalau ada gambar. Missal buku, kita menggunakan media disekitar 
kita saja yang mudah ditemui.  Prosesnya itu lama untuk mereka paham, yaitu dibantu 
media dan metode yang tepat. Apalagi untuk metode yang diulang-ulang yang 
ditekankan, jadi diulang ulang terus sampai mereka paham dan selalu diingatkan. Jadi 
kalau sudah kurun waktu beberapa hari tidak diajar, mereka pasti lupa. Pasti saya harus 
mengingatkan lagi. Terus mereka juga senang bila dipancing, yaitu dikasih tes tapi 
bersaing nanti saya kasih nilai.nanti baru semangat belajar   
W : Untuk metode ibu Dita saat mengajar apa saja ya bu?  
D: Menggunakan Komta tadi, komunikasi total, oral dan wicara, bahasa isyarat 
dijadikan satu Menggunakan Komta tadi, komunikasi total, drilling, oral dan wicara, 
bahasa isyarat dijadikan satu Apalagi untuk metode yang diulang-ulang yang 
ditekankan, jadi diulang ulang terus sampai mereka paham dan selalu diingatkan. Jadi 
kalau sudah kurun waktu beberapa hari tidak diajar, mereka pasti lupa. Pasti saya harus 
mengingatkan lagi.   
W: Dalam mengajar bahasa inggris, apakah sudah mencakup 4 aspek. Yaitu reading, 
writing, listening dan speaking?  
D: Yang baru masuk yaitu reading, speaking baru sedikit. Mereka agak kesusahan 
speakingnya, nggak pas speakingnya. Soalnya kan mengalami gangguan jadinya 
sebisanya. Memaklumi kemampuan anak, tapi harus di drill terus biar bisa.   
W: Biasanya satu materi membutuhkan berapa pertemuan ya bu?  
D: Senyampeknya sih mas kalau saya, nuruti dari siswanya. Setiap pertemuan ada 2 X 
40 menit. Satu minggu sekali.  
W: Kalau dari sekolah sini menggunakan kurikulum apa ya bu?  
D: kurikulum yang kita pakai yaitu kurikulum 2013. didalam lesson plan ada indicator 
yang harus dicapai . dari kompetensi dasar yang sudah ada dalam kurikulum menjadi 
indikator. Namun kadang masih dicampur dengan pembelajaran tematik namun hanya 
sedikit  
W : bagaimana cara ibu melakukan penilaian untuk melihat kompetensi yang sudah 
mereka capai?  
D: Dari tes, kemudian dari daily activity mereka juga dikelas, PR, kesehariannya 
dinilai, perilakunya juga.  
W : apakah kelas mereka disendirikan ya sesuai dengan tingkatan disebelnya, atau 
semuanya dijadikan satu dalam satu kelas?  
D: Enggak, kalau disini sesuai dengan masuknya mereka, sesuai umur. Jadi, 
kemampuan anak dalam satu kelas semuanya beda tinggal gurunya gimana caranya 
untuk mengajak tiap tiap pribadi masing-masing.   
W : masalah apa saja yang ibu temui saat mengajar bu?  
D: Banyak, karena mengalami gangguan pendengaran biasanya untuk mengenalkan 
satu benda saja itu  butuh waktu lama kemudian, untuk gambar kalau tidak 
menggunakan gambar, mereka kurang paham jadi harus menyiapkan gambar. Mereka 
saya suruh menghafal ,itu juga lama mas untuk menghafal. Misal “book” bahasa 
inggris ya, kadang lupa. Mereka kan harus menghafal dua, mereka harus tahu bahasa 
indonesianya dan bahasa inggrisnya juga kan.   
W : untuk menangani masalah yang ibu alami saat mengajar bagaimana nggeh bu?   
D: Diulang-ulang trus pokoknya, dan jangan bosan kadang anak itu bosan sendiri. 
W : Terimakasih bu Dita atas penjelasannya. Maaf sudah menggangu waktu bu Dita. 
Terimakasih bu Dita atas kesempatan yang di berikan. 
D: Ya mas sama-saama, semga lancer sekripsinya , mungkin ini yang bisa saya bantu. 
  
 
 
Appendix 
The Result of DATA 
 
THE FINDING OF TYPE COMMUNICATION STRATEGY USED BY ENGLISH TEACHER IN 
OBSERVATION AT SEVENT GRADE OF SLB B YRTRW SURAKARTA 
Subject : Bahasa Inggris 
Class  : VII 
School  : SLB B YRTRW Surakarta 
FIRST OBSERVASTION (October 08th,2019) 
NO CODE TEACHER UTTERANCE 
COMMUNICATION 
STRATEGY 
MEANING 
1. 001/08.10.19/M1/AV Assalamualaikum wr wb Auditory-Verbal 
 
teacher sounded loudly 
2. 002/08.10.19/M1/AV Good morning studentss Auditory-Verbal teacher sounded loudly 
3. 003/08.10.19/M1/AV Rani please write tanggal  Auditory-Verbal teacher sounded loudly 
4. 004/08.10.19/M1/CS Hayo apa Bahasa inggrisnya delapan  Cued Speech  teacher used hand shaping 
5. 005/08.10.19/M1/AV Kita belajar tobe udah pernah there are is 
am untuk membuat kalimat   
 
Auditory-Verbal teacher sounded loudly 
6. 006/08.10.19/M1/TC I saya I saya   Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
7 007/08.10.19/M1/TC saya seorang siswa  Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
8 008/08.10.19/M1/TC kalau I pasangangannya am kalau I is salah 
kalau I are salah 
Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
9 009/08.10.19/M1/AO I am saya, I-am itu saya Auditory-Oral  teacher showed lip 
movement 
10 010/08.10.19/M1/AO jika she he it pakainya is  Auditory-Oral  teacher showed lip 
movement 
11 011/08.10.19/M1/AO she is he is nama orang is missal Zahra 
bela rani dita satria meggunakan is  
Auditory-Oral  teacher showed lip 
movement 
12 012/08.10.19/M1/AO am ini bisa di artikan adalah  Auditory-Oral  teacher showed lip 
movement 
13 013/08.10.19/M1/AO saya adalah seorang siswa misalnya  I am 
student contoh lain dia perempuan 
menggunakan she 
Auditory-Oral  teacher showed lip 
movement 
14 014/08.10.19/M1/AO dia(perempuan) she itu artinya dia Auditory-Oral  teacher showed lip 
movement 
15 015/08.10.19/M1/AO kemudian he dia laki laki sama it 
menggunakan is misalah he is student dia 
adalah seorang siswa 
Auditory-Oral  teacher showed lip 
movement 
16 016/08.10.19/M1/TC Jika menggunakan are they we you  Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
17 017/08.10.19/M1/TC Kamu adalah siswa , kita adalah siswa , 
mereka adalah siswa 
Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
18 018/08.10.19/M1/AV You are students, we are students, they are 
student 
Auditory-Verbal teacher sounded loudly 
 
19 019/08.10.19/M1/AV Jadi kesimpulanya I pasanganya dengan 
am , he she it dengan is and they we you 
menggunakan are 
Auditory-Verbal Teacher sounded loudly 
20 020/08.10.19/M1/AV Jadi di Bahasa inggris membuat kalimat 
harus menggunakan tobe if jika Bahasa 
Indonesia tidak ada 
Auditory-Verbal teacher sounded loudly 
 
21 021/08.10.19/M1/AV Jadi sperti I am student  Auditory-Verbal teacher sounded loudly 
22 022/08.10.19/M1/TC I pasanganya is jadi I is salah(dada) I are 
salah(dada) 
Total Communication  
23 023/08.10.19/M1/AO I am a student saya adalah seorang siswa 
kemudian we  menggunakan are 
Auditory-Oral  teacher showed lip 
movement 
24 024/08.10.19/M1/TC We are students kita adalah siswa Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
25 025/08.10.19/M1/TC they are students mereka adalah siswa Total Communication teacher showed lip 
movement, hand shaping 
and sound loudly 
26 026/08.10.19/M1/AV Jadi rumusnya Subject tobe . kalua 
subjectnya I tobe nya apa?  
Auditory-Verbal teacher sounded loudly 
 
27 027/08.10.19/M1/AV ok good kalua you tobenya apa? Auditory-Verbal teacher sounded loudly 
28 028/08.10.19/M1/AO kalau we we(menggunakan tekanan)  Auditory-Oral teacher showed lip 
movement 
29 029/08.10.19/M1/AO are juga,  kalua she? Auditory-Oral teacher showed lip 
movement 
30 030/08.10.19/M1/AV nah pinter, he it apa? Auditory-Verbal teacher sounded loudly 
31 031/08.10.19/M1/AV Misalnya lagi bu firda menggunkan apa 
hayo? Iya nama orang menggunakan is 
Auditory-Verbal teacher sounded loudly 
 
32 032/08.10.19/M1/CS Ok jadi di inget ya (menunjuk kepala) Cued Speech  teacher used hand shaping 
33 033/08.10.19/M1/AV Untuk membuat kalimat menggunakan 
tobe I am students you are kalua we apa? 
Auditory-Verbal teacher sounded loudly 
 
34 034/08.10.19/M1/CS Kalau I cuman satu (jari satu) Cued Speech teacher used hand shaping 
35 035/08.10.19/M1/AV She apa yas Auditory-Verbal teacher sounded loudly 
36 036/08.10.19/M1/AV He apa Zahra Auditory-Verbal teacher sounded loudly 
37 037/08.10.19/M1/AV Kemudian it? Auditory-Verbal  teacher sounded loudly 
38 038/08.10.19/M1/AV It’s a book Kemudian nama orang apa? Auditory-Verbal teacher sounded loudly 
39 039/08.10.19/M1/AV He is a teacher, pak miftah is a teacher. ok 
understand paham ya semua ok latihan  
Auditory-Verbal teacher sounded loudly 
40 040/08.10.19/M1/AV Ok besuk latihan di rumah  Cued Speech teacher used hand shaping 
41 041/08.10.19/M2/AV Good morning students Auditory-Verbal teacher sounded loudly 
42 042/08.10.19/M2/AV Assalamualaikum wr wb Auditory-Verbal teacher sounded loudly 
 
 
 
  
SECOND OBSERVATION (October 22nd,2019) 
NO CODE UTTERANCE 
COMMUNICATION 
STRATEGY 
MEANING 
1. 043/22.10.19/M2/AV Assalamualaikum wr wb Auditory-Verbal teacher sounded loudly 
2. 044/22.10.19/M2/AV Good morning student Auditory-Verbal teacher sounded loudly 
3. 045/22.10.19/M2/AO How are you students Auditory-Oral teacher showed lip 
movement 
4. 046/22.10.19/M2/AV Tika tulis tanggal hari ini Auditory-Verbal teacher sounded loudly 
5. 047/22.10.19/M2/AV selasa apa hayo anak2 ada yang tau selasa 
, satria hari selasa Bahasa inggrisnya apa? 
Auditory-Verbal teacher sounded loudly 
 
6. 048/22.10.19/M2/TC ok good job anak anak  Total Communication  
7 049/22.10.19/M2/AO Hari ini kita belajar kepemilikan HAVE 
and HAS  
Auditory-Oral teacher showed lip 
movement 
8 050/22.10.19/M2/AO ada yang tau artinya have anak anak iya 
have itu artinya mempunyai  
Auditory-Oral teacher showed lip 
movement 
9 051/22.10.19/M2/AV have artinya apa angel? Auditory-Verbal teacher sounded loudly 
10 052/22.10.19/M2/AV iya betul kemudian they we I you 
menggunakan have dan he she it 
menggunakan has  
Auditory-Verbal teacher sounded loudly 
 
11 053/22.10.19/M2/AO They menggunakan apa anak anak? Auditory-Oral teacher showed lip 
movement 
12 054/22.10.19/M2/AV yak betul sekali he (dia laki laki) 
menggunakan apa hayo? 
Auditory-Verbal teacher sounded loudly 
 
13 055/22.10.19/M2/AV tul sekali anak anak, langsung ke contoh 
ya  
Auditory-Verbal teacher sounded loudly 
14 056/22.10.19/M2/AV I … books yo ini menggunakan apa ? Auditory-Verbal teacher sounded loudly 
15 057/22.10.19/M2/AO ya betul sekali I have books coba satria di 
baca ! 
Auditory-Oral teacher showed lip 
movement 
16 058/22.10.19/M2/AO she … a book, Rani … a book , we … a 
book, satria…. A book  
Auditory-Oral teacher showed lip 
movement 
17 059/22.10.19/M2/AV She has a book , rani menggunakan apa ? 
has jadina , Rani has a book, We have a 
book , satria mengguankan has juga  
Auditory-Verbal teacher sounded loudly 
18 060/22.10.19/M2/AO Sudah paham ya kapan menggunakan has 
and have ?  
Auditory-Oral teacher showed lip 
movement 
19 061/22.10.19/M2/AV Ya sekarang latihan ya, nulisnya nanti 
habis latihan ini ya. 
Auditory-Verbal teacher sounded loudly 
20 062/22.10.19/M2/CS Ok sudah menulisnya maju satu persatu 
menjawab setiap soal dari number 1. 
Cued Speech teacher used hand 
shaping 
21 063/22.10.19/M2/AV Lihat nulisnya berhenti dahulu Auditory-Verbal teacher sounded loudly 
22 064/22.10.19/M2/TC Yo dibaca rani  ,Iyas has a pen  Total Communication  
23 065/22.10.19/M2/CS dan baca  satria and Nathan  itu jadinya 
dua jadi menggukan have bukan has ya. 
Rani have 2 books 
Cued Speech teacher used hand 
shaping 
24 066/22.10.19/M2/CS he has five pencils Cued Speech teacher used hand 
shaping 
25 067/22.10.19/M2/CS nah di ingat kalua nama orang ada 2 Cued Speech teacher used hand 
shaping 
26 068/22.10.19/M2/AO atau lebih menggunakan have have Auditory-Oral teacher showed lip 
movement 
27 069/22.10.19/M2/AO you have betul Nathan dan stria 
menggunakan have bukan has satu orang 
mengguanakn has betul 
Auditory-Oral teacher showed lip 
movement 
28 070/22.10.19/M2/AV you and I menggunakan have betul Auditory-Verbal teacher sounded loudly 
29 071/22.10.19/M2/AV nama orang dan satu orang menggunakan 
has betul 
Auditory-Verbal teacher sounded loudly 
30 072/22.10.19/M2/AV she menggunakan apa? Auditory-Verbal teacher sounded loudly 
31 073/22.10.19/M2/AV nah betul yap betul Auditory-Verbal teacher sounded loudly 
32 074/22.10.19/M2/TC thank you for today jangan lupa belajar di 
rumah ya  
Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
33 075/22.10.19/M2/AO Good morning student Auditory- Oral teacher showed lip 
movement 
34 076/22.10.19/M2/AV Assalamualaikum wr wb Auditory-Verbal teacher sounded loudly 
 
 
 
THIRD OBSERVATION (October 23rd,2019) 
NO CODE UTTERANCE 
COMMUNICATION 
STRATEGY 
MEANING 
1. 077/29.10.19/M3/AV Assalamualaikum wr wb 
 
Auditory-Verbal teacher sounded loudly 
 
2. 078/29.10.19/M3/AV good morning rani Auditory-Verbal teacher sounded loudly 
3. 079/29.10.19/M3/AV good morning dila Auditory-Verbal teacher sounded loudly 
4. 080/29.10.19/M3/AV good morning ilyas Auditory-Verbal teacher sounded loudly 
5. 081/29.10.19/M3/AO good morning Satria, good morning Auditory- Oral teacher showed lip 
movement 
6. 082/29.10.19/M3/AV good morning Zahra and linda Auditory-Verbal teacher sounded loudly 
7 083/29.10.19/M3/AV good morning linda Auditory-Verbal teacher sounded loudly 
8 084/29.10.19/M3/AO good morning hendra, good morning, 
morning  
Auditory- Oral teacher showed lip 
movement 
9 085/29.10.19/M3/TC Ok good job  Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
10 086/29.10.19/M3/AV kemarin kita sudah belajar benda yang di 
sekitar kita di dalam kelas apa saja hayo?  
Auditory-Verbal teacher sounded loudly 
11 087/29.10.19/M3/CS Coba dila sebut satu barang? Cued Speech teacher used hand 
shaping 
12 088/29.10.19/M3/AV there are many things around our school Auditory-Verbal teacher sounded loudly 
13 089/29.10.19/M3/TC there are table ta-ble meja Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
14 090/29.10.19/M3/TC chair kursi Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
15 091/29.10.19/M3/TC papan tulis white board, Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
16 092/29.10.19/M3/AV Ok hari ini kita  ujian harian ya tentang 
things around the class and school 
Auditory-Verbal teacher sounded loudly 
 
17 093/29.10.19/M3/AV Ya soalnya menjodohkan anak anak, nati 
ibu menulis Bahasa inggris dan Bahasa 
indoneisa nanti silahkan di jodohkan . 
Auditory-Verbal teacher sounded loudly 
 
18 094/29.10.19/M3/AO Sudah selesai ? Auditory- Oral teacher showed lip 
movement 
19 095/29.10.19/M3/AV Yang sudah selesai bisa dikumpulkan. Auditory-Verbal teacher sounded loudly 
20 096/29.10.19/M3/AV Setelah ini yang cowok nyablon di bawah Auditory-Verbal teacher sounded loudly 
 
21 097/29.10.19/M3/AV Yang cewek jahit ya? Auditory- Verbal teacher sounded loudly 
22 098/29.10.19/M3/AO Ok terimakasih anak anak, thank you for 
today 
Auditory- Oral teacher showed lip 
movement 
23 099/29.10.19/M3/AO Jangan lupa belajar di rumah ya Auditory- Oral teacher showed lip 
movement 
24 100/29.10.19/M3/AV Good morning students Auditory- Verbal teacher sounded loudly 
25 101/29.10.19/M3/AO Good morning students Auditory- Oral teacher showed lip 
movement 
26 102/29.10.19/M3/AV Assalamualaikum wr. wb Auditory- Verbal teacher sounded loudly 
 
FOURTH OBSERVATION (November 12th,2019) 
NO CODE UTTERANCE 
COMMUNICATION 
STRATEGY 
MEANING 
1. 103/12.11.19/M4/AV Assalamualaikum wr wb Auditory- Verbal teacher sounded loudly 
 
2. 104/12.11.19/M4/AV good morning Auditory- Verbal teacher sounded loudly 
3. 105/12.11.19/M4/AV good morning linda Auditory- Verbal teacher sounded loudly 
4. 106/12.11.19/M4/AV good morning satria Auditory- Verbal teacher sounded loudly 
5. 107/12.11.19/M4/AO good morning Satria, good morning Auditory- Oral teacher showed lip 
movement 
6. 108/12.11.19/M4/AV good morning della Auditory- Verbal teacher sounded loudly 
7 109/12.11.19/M4/AO good morning ilyas, good morning, 
morning  
Auditory- Oral teacher showed lip 
movement 
8 110/12.11.19/M4/AV good morning Zahra and linda Auditory- Verbal teacher sounded loudly 
9 111/12.11.19/M4/AO how are you?  How-are-you? Auditory- Oral teacher showed lip 
movement 
10 112/12.11.19/M4/TC oke bagus ( jempol), hari ini kita belajar 
waktu atau jam ( menunjuk jam tangan) 
dalam Bahasa ingris. Sekarang (point her 
watch) jam brapa? It is ten Am. 
Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
11 113/12.11.19/M4/AO ya , coba Ilyas what time do you get up?  Auditory- Oral teacher showed lip 
movement 
12 114/12.11.19/M4/AO what time do you get up? bangun jam 
berapa? 
Auditory- Oral teacher showed lip 
movement 
13 115/12.11.19/M4/AO bangun tidur , bangun tidur jam berapa? Auditory- Oral teacher showed lip 
movement 
14 116/12.11.19/M4/CS jam lima iya jam lima(finger), brarti ilyas 
get up at 5, della bangun jam berapa? 
Cued Speech teacher used hand 
shaping 
15 117/12.11.19/M4/CS jam 6 (finger) tidak sholat? Della gets up 
at six. Rani bangun jam berapa? 
Cued Speech teacher used hand 
shaping 
16 118/12.11.19/M4/AV ok linda jam berapa?  Auditory- Verbal teacher sounded loudly 
17 119/12.11.19/M4/AO try linda read this. it is five o’clock Auditory- Oral teacher showed lip 
movement 
18 120/12.11.19/M4/TC coba rani baca (menunjuk papan) Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
19 121/12.11.19/M4/CS satria it is five thirty five  Cued Speech teacher used hand 
shaping 
20 123/12.11.19/M4/CS Zahra it is six o’clock Cued Speech teacher used hand 
shaping 
21 124/12.11.19/M4/TC ok di perhatikan untuk jam (menunjuk 
jam) kalau jam 9:10 ,  
Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
22 125/12.11.19/M4/CS Sembilan apa Bahasa inggrisnya 
sembilan? 
Cued Speech teacher used hand 
shaping 
23 126/12.11.19/M4/TC ya bener, it is nine ten, past itu lebih 
kalua to itu kurang, ya kalua yang ini 
(point to 9:10) kalo yang ini jam 
Sembilan lebih berapa? Lebih sepuluh 
menit (tangan) pakai apa past atau to? 
Pakai apa ? past atau to? Past ya jadi 
sembialn bahsa inggris nya apa? 
Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
24 127/12.11.19/M4/AO sepuluh pakainya apa? Se-pu-luh Auditory- Oral teacher showed lip 
movement 
25 128/12.11.19/M4/AV jadi it is ten past nine. Jadi bacanya dari 
belakang  
Auditory- Verbal teacher sounded loudly 
 
26 129/12.11.19/M4/AO Ok understand?  Auditory- Oral teacher showed lip 
movement 
27 130/12.11.19/M4/AV Sekarang latihan ya Auditory- Verbal teacher sounded loudly 
28 131/12.11.19/M4/TC Ok bisa di lanjutkan di rumah ya Total Communication teacher showed lip 
movement, hand 
shaping and sound 
loudly 
29 132/12.11.19/M4/AV Terima kasih untuk hari ini habis ini apa? 
Ya yang putra sablon dan yang putri jahit 
Auditory- Verbal teacher sounded loudly 
 
30 133/12.11.19/M4/AO good morning students Auditory- Oral teacher showed lip 
movement 
31 134/12.11.19/M4/AV Thanks for today Auditory- Verbal teacher sounded loudly 
32 135/12.11.19/M4/AV Assalamualaikum wr wb Auditory- Verbal teacher sounded loudly 
  
  
 
 
 
 
 
  
 
Appendix  
The list of Students
DAFTAR HADIR SLB B YRTRW SURAKARTA 
SEMESTER GASAL TAHUN PELAJARAN 2019/2020 
 
Mata Pelajaran : ………………… 
Nama Guru  : ………………… 
No. Nama Peserta didik L/P 
Tanggal  Jumlah Ket 
1 2 3 4 5 6 7 8 9 10 S I A  
1 A A P               
2 M Y T M A L               
3 N A S F L               
4 R M S L               
5 R R A P               
6 R Z P P               
7 R D P P               
8 Z I P               
 
 
  
 
Appendix 
LESSON PLAN  
  
RENCANA PELAKSANAAN PEMBELAJARAN (RPP)  
 
Satuan Pendidikan : SLB B YRTRW Surakarta         
Mata Pelajaran : Bahasa Inggris  
Kelas/Semester  : VII/1 (satu)  
Materi Pokok : To be  
Alokasi Waktu : 1 pertemuan     
  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari 
di sekolah dan sumber lain yang sama dalam sudut pandang/teori  
 
A. Kompetensi Inti  
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.1 Mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar 
komunikasi internasional yang diwujudkan 
dalam semangat belajar. 
 
2 2.2 Menunjukkan perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab dalam melaksanakan 
komunikasi transaksional dengan guru dan teman  
 
   
  
2.3  Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3 3.5  
Memahami fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks lisan dan tulis untuk 
menyebut nama benda yang dekat dengan 
kehidupan siswa sehari-hari. 
3.5.1 Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
3.5.2 Mengidentifikasi 
ungkapan yang digunakan 
untuk untuk menyebutkan 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
4 4.6 Menyusun teks lisan dan tulis untuk 
menyebutkan nama benda yang dekat dengan 
kehidupan siswa sehari-hari dengan unsur 
kebahasaan yang benar dan sesuai konteks   
4.6.1 Mengidentifikasi 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
4.6.2 Menirukan ungkapan 
untuk mennggunakan to be 
dengan kehidupan siswa 
sehari-hari. 
 
4.6.3 Membuat percakapan 
pendek yang menggunakan 
ungkapan untuk membuat 
kalimat denagn to be, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari.  
  
4.6.4 Menggunakan 
struktur teks dan unsur 
kebahasaan untuk 
menggunkan fungsi to be, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari. 
 
C. Tujuan Pembelajaran     
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat:  
1) Mengamati ungkapan atau tutur kata yang digunakan untuk menggunakan fungsi to 
be, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
2) Mengidentifikasi ungkapan yang digunakan untuk untuk menggunakan fungsi to be, 
jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
3) Mengidentifikasi penggunaan to be dan letaknya yang dekat dengan kehidupan 
siswa sehari-hari.Menirukan ungkapan untuk menyatakan jati diri seperti anggota 
keluarga dan pekerjaannya.  
4) Menirukan ungkapan untuk menyebutkan nama benda, jumlah, dan letaknya yang 
dekat dengan kehidupan siswa sehari-hari.  
5) Membuat percakapan pendek dalam menggunakan ungkapan untuk 
mengaplikasikan fungsi, jumlah, dan letaknya yang dekat dengan kehidupan siswa 
sehari-hari.  
6) Menggunakan struktur teks dan unsur kebahasaan untuk untuk membuat kalimat 
menggunakan, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
7) Melakukan percakapan untuk membuat kalimat menggunakan to be, jumlah, dan 
letaknya yang dekat dengan kehidupan siswa sehari-hari. 
D. Materi Pembelajaran    
1. Fungsi sosial   
Mengenalkan, mengidentifikasi fungsi to be, jumlah dan letaknya yang dekat dengan 
kehidupan sehari-hari peserta didik.  
Struktur teks   
Unsur kebahasaan  
Topik  
Fungsi to be untuk membuat kalimat yang terdapat di lingkungan sekolah siswa, 
dengan memberikan keteladanan tentang perilaku jujur, disiplin, percaya diri, 
bertanggung jawab, dan kerja sama.  
E. Metode Pembelajaran  
1. Metode Ilmiah  
2. CLT  
F. Media, Alat, dan Sumber Pembelajaran  
1. Media  Laptop, LCD, gambar benda, kartu kata, poster, Foto  
2. Alat Realia benda, spidol warna, kertas spectra, kertas plano  
3. Sumber Pembelajaran  
Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan komunikasi 
interpersonal/ transaksional  dengan benar dan akurat.  
 
G. Langkah-langkah Kegiatan Pembelajaran   
Pertemuan Kesatu  
Pendahuluan  (10 menit )  
1) Guru memberi salam (greeting);  
2) Guru memeriksa kehadiran siswa;  
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti proses   
pembelajaran;   
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat dan  
aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan memberikan  contoh  dan  
perbandingan  lokal,  nasional  dan internasional;   
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan materi 
yang akan dipelajari;   
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  yang  akan 
dicapai;   
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus.  
 
Kegiatan inti (60 menit)  
 Mengamati  
1) Peserta didik mengamati benda-benda yang ada di dalam kelas termasuk yang ada 
di dalam tasnya kemudiaan membuat daftar benda-benda tersebut.  
2) Peserta didik mengamati penjelasa guru mengenai penggunaan Is am are 
3) Peserta didik mengamati kalimat kalimat yang ada pada sebuah teks menyebutkan 
to be yang tertera pada teks tersebut (activity 1).  
4) Peserta didik mengidentifikasi mengamati, mendengarkan dan membaca teks yang 
ber isi to be menirukan ujaran tersebut (activity 2).  
 
Penutup (10 menit)  
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran dan 
manfaat-manfaatnya.  
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran.  
3) Peserta didik memperhatikan informasi tentang rencana kegiatan pembelajaran 
untuk pertemuan berikutnya.  
4) Peserta didik dan guru mengucapkan salam perpisahan.  
  
  
 RENCANA PELAKSANAAN PEMBELAJARAN (RPP)  
 
Satuan Pendidikan : SLB B YRTRW Surakarta         
Mata Pelajaran : Bahasa Inggris  
Kelas/Semester  : VII/1 (satu)  
Materi Pokok : Time   
Alokasi Waktu : 1 pertemuan     
  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari 
di sekolah dan sumber lain yang sama dalam sudut pandang/teori  
 
A. Kompetensi Inti  
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.1 Mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar 
komunikasi internasional yang diwujudkan 
dalam semangat belajar. 
 
2 2.2 Menunjukkan perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab dalam melaksanakan 
komunikasi transaksional dengan guru dan teman  
   
 
  
2.3  Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3 3.5  
Memahami fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks lisan dan tulis untuk 
menyebut nama benda yang dekat dengan 
kehidupan siswa sehari-hari. 
3.5.1 Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
3.5.2 Mengidentifikasi 
ungkapan yang digunakan 
untuk untuk menyebutkan 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
4 4.6 Menyusun teks lisan dan tulis untuk 
mengutarakan waktu dalam Bahasa Inggris 
dengan kehidupan siswa sehari-hari dengan 
unsur kebahasaan yang benar dan sesuai konteks   
4.6.1 Mengidentifikasi 
penggunaan waktu, jumlah, 
dan letaknya yang dekat 
dengan kehidupan siswa 
sehari-hari.  
  
4.6.2 Menirukan ungkapan 
untuk mengartikan waktu 
dalam Bahasa Inggris 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari. 
 
4.6.3 Membuat percakapan 
pendek yang menggunakan 
ungkapan untuk untuk 
menyebutkan waktu dalam 
bahsa inggris, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
4.6.4 Menggunakan 
struktur teks dan unsur 
kebahasaan untuk untuk 
menyebutkan waktu dalam 
Bahasa Inggris, jumlah, 
dan letaknya yang dekat 
dengan kehidupan siswa 
sehari-hari. 
 
C. Tujuan Pembelajaran     
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat:  
1) Mengamati ungkapan atau tutur kata yang digunakan untuk menyebutkan waktu 
dalam Bahasa inggris dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
2) Mengidentifikasi ungkapan yang digunakan untuk untuk menyebutkan nama benda, 
jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
3) Mengidentifikasi penggunaan waktu dalam bahsa inggris, jumlah, dan letaknya yang 
dekat dengan kehidupan siswa sehari-hari.Menirukan ungkapan untuk menyatakan jati 
diri seperti anggota keluarga dan pekerjaannya.  
4) Menirukan ungkapan untuk menyebutkan waktu dalam Bahasa Inggris , jumlah, dan 
letaknya yang dekat dengan kehidupan siswa sehari-hari.  
5) Membuat percakapan pendek dalam menggunakan ungkapan untuk  menyebutkan 
waktu dalam Bahasa Inggris, jumlah, dan letaknya yang dekat dengan kehidupan siswa 
sehari-hari.  
6) Menggunakan struktur teks dan unsur kebahasaan untuk untuk menyebutkan waktu 
dalam bahsa inggris, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-
hari.  
7) Melakukan percakapan untuk untuk menyebutkan waktu dalam bahsa inggris, 
jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari. 
D. Materi Pembelajaran    
1. Fungsi sosial   
Mengenalkan, mengidentifikasi benda, jumlah dan letaknya yang dekat dengan 
kehidupan sehari-hari peserta didik.  
Struktur teks   
Unsur kebahasaan  
Topik  
Waktu dalam bahsa Inggris yang terdapat di kehidupan sehari hari, dengan 
memberikan keteladanan tentang perilaku jujur, disiplin, percaya diri, bertanggung 
jawab, dan kerja sama.  
E. Metode Pembelajaran  
1. Metode Ilmiah  
2. CLT  
F. Media, Alat, dan Sumber Pembelajaran  
1. Media  Laptop, LCD, gambar jam, kartu kata, poster, Foto  
2. Alat Realia benda, spidol warna, kertas spectra, kertas plano  
3. Sumber Pembelajaran  
Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan komunikasi 
interpersonal/ transaksional  dengan benar dan akurat.  
 
G. Langkah-langkah Kegiatan Pembelajaran   
 
Pertemuan   
 
Pendahuluan  (10 menit )  
1) Guru memberi salam (greeting);  
2) Guru memeriksa kehadiran siswa;  
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti proses   
pembelajaran;   
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat dan  
aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan memberikan  contoh  dan  
perbandingan  lokal,  nasional  dan internasional;   
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan materi 
yang akan dipelajari;   
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  yang  akan 
dicapai;   
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus.  
 
Kegiatan inti (60 menit)  
 
Mengamati  
1) Peserta didik mendengarkan rekaman dialog kemudian menirukannya (activity 1).  
2) Peserta didik melengkapi kalimat dengan menggunakan waktu dalam bahsa Inggris 
(activity 2).  
3) Peserta didik mengamati penjelasan guru mengenai waktu.  
4) Peserta didik mendengarkan rekaman mengenai penggunaan preposistion kemudian 
mengamati gambar yang menunjukkan waktu dalam bahasa Inggris (activity 3).  
5) Peserta didik mendengarkan rekaman kemudian melengkapi teks rumpang 
berdasarkan rekaman yang didengarnya (activity 4).  
 
Penutup (10 menit)  
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran dan 
manfaat-manfaatnya.  
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran.  
3) Peserta didik memperhatikan informasi tentang rencana kegiatan pembelajaran 
untuk pertemuan berikutnya.  
4) Peserta didik dan guru mengucapkan salam perpisahan.  
  
 
  
 RENCANA PELAKSANAAN PEMBELAJARAN (RPP)  
 
Satuan Pendidikan : SLB B YRTRW Surakarta         
Mata Pelajaran : Bahasa Inggris  
Kelas/Semester  : VII/1 (satu)  
Materi Pokok : Have/Has   
Alokasi Waktu : 1 pertemuan      
  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari 
di sekolah dan sumber lain yang sama dalam sudut pandang/teori  
 
A. Kompetensi Inti  
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.1 Mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar 
komunikasi internasional yang diwujudkan 
dalam semangat belajar. 
 
2 2.2 Menunjukkan perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab dalam melaksanakan 
komunikasi transaksional dengan guru dan teman  
   
 
  
2.3  Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3 3.5  
Memahami fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks lisan dan tulis untuk 
menyebut nama benda yang dekat dengan 
kehidupan siswa sehari-hari. 
3.5.1 Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
3.5.2 Mengidentifikasi 
ungkapan yang digunakan 
untuk untuk menyebutkan 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
4 4.6 Menyusun teks lisan dan tulis untuk 
menyebutkan nama benda yang dekat dengan 
kehidupan siswa sehari-hari dengan unsur 
kebahasaan yang benar dan sesuai konteks   
4.6.1 Mengidentifikasi 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
4.6.2 Menirukan ungkapan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
 
4.6.3 Membuat percakapan 
pendek yang menggunakan 
ungkapan untuk untuk 
menyebutkan nama benda, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari.  
  
4.6.4 Menggunakan 
struktur teks dan unsur 
kebahasaan untuk untuk 
menyebutkan nama benda, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari. 
 
C. Tujuan Pembelajaran     
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat:  
1) Mengamati ungkapan atau tutur kata yang digunakan untuk menyebutkan nama 
benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
2) Mengidentifikasi ungkapan yang digunakan untuk untuk menyebutkan nama benda, 
jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
3) Mengidentifikasi nama benda, jumlah, dan letaknya yang dekat dengan kehidupan 
siswa sehari-hari.Menirukan ungkapan untuk menyatakan jati diri seperti anggota 
keluarga dan pekerjaannya.  
4) Menirukan ungkapan untuk menyebutkan nama benda, jumlah, dan letaknya yang 
dekat dengan kehidupan siswa sehari-hari.  
5) Membuat percakapan pendek dalam menggunakan ungkapan untuk menyebutkan 
nama benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
6) Menggunakan struktur teks dan unsur kebahasaan untuk untuk menyebutkan nama 
benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
7) Melakukan percakapan untuk untuk menyebutkan nama benda, jumlah, dan letaknya 
yang dekat dengan kehidupan siswa sehari-hari. 
D. Materi Pembelajaran    
1. Fungsi sosial   
Mengenalkan, mengidentifikasi benda, jumlah dan letaknya yang dekat dengan 
kehidupan sehari-hari peserta didik.  
Struktur teks   
Unsur kebahasaan  
Topik  
Benda umum yang terdapat di lingkungan sekolah siswa, dengan memberikan 
keteladanan tentang perilaku jujur, disiplin, percaya diri, bertanggung jawab, dan kerja 
sama.  
E. Metode Pembelajaran  
1. Metode Ilmiah  
2. CLT  
F. Media, Alat, dan Sumber Pembelajaran  
1. Media  Laptop, LCD, gambar benda, kartu kata, poster, Foto  
2. Alat Realia benda, spidol warna, kertas spectra, kertas plano  
3. Sumber Pembelajaran  
Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan komunikasi 
interpersonal/ transaksional  dengan benar dan akurat.  
G. Langkah-langkah Kegiatan Pembelajaran   
 
Pertemuan Ketiga  
 
Pendahuluan  (10 menit )  
1) Guru memberi salam (greeting);  
2) Guru memeriksa kehadiran siswa;  
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti proses   
pembelajaran;   
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat dan  
aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan memberikan  contoh  dan  
perbandingan  lokal,  nasional  dan internasional;   
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan materi 
yang akan dipelajari;   
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  yang  akan 
dicapai;   
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus.  
 
Kegiatan inti (60 menit)  
 
Mengamati   
1) Peserta didik mendengarkan rekaman dialog kemudian menirukannya (activity 1).  
2) Peserta didik melengkapi kalimat dengan menggunakan Have and Has (activity 2).  
3) Peserta didik mengamati penjelasan guru mengenai fungsi dan penggunaan Have 
and has.  
4) Peserta didik mendengarkan rekaman mengenai penggunaan preposistion kemudian 
mengamati gambar yang menunjukkan penggunaan have and has (activity 3).  
5) Peserta didik mendengarkan rekaman kemudian melengkapi teks rumpang 
berdasarkan rekaman yang didengarnya (activity 4).  
 
Menanyakan   
1) Peserta didik mencari arti beberapa kata yang berhubungan dengan benda-benda 
yang ada di sekolah kemudian mengaplikasikan funsgi has and have (activity 5).  
2) Peserta didik melangkapi dialog mengenai fungsi dari benda-benda (activity 6).  
3) Peserta didik mengidentifikasi 5 benda dan membuat kalimat menggunakan have 
and has (activity 12).  
 
Penutup (10 menit)  
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran dan 
manfaat-manfaatnya.  
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran.  
3) Peserta didik memperhatikan informasi tentang rencana kegiatan pembelajaran 
untuk pertemuan berikutnya.  
4) Peserta didik dan guru mengucapkan salam perpisahan. 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 4 
 Satuan Pendidikan : SLB B YRTRW Surakarta         
Mata Pelajaran : Bahasa Inggris  
Kelas/Semester  : VII/1 (satu)  
Materi Pokok : Things around School   
Alokasi Waktu : 1 pertemuan (1 JP)     
  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotongroyong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari 
di sekolah dan sumber lain yang sama dalam sudut pandang/teori  
 
A. Kompetensi Inti  
B. Kompetensi Dasar dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.1 Mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar 
komunikasi internasional yang diwujudkan 
dalam semangat belajar. 
 
2 2.2 Menunjukkan perilaku jujur, disiplin, percaya 
diri, dan bertanggung jawab dalam melaksanakan 
komunikasi transaksional dengan guru dan teman  
   
  
 
2.3  Menunjukkan perilaku tanggung jawab, 
peduli, kerjasama, dan cinta damai, dalam 
melaksanakan komunikasi fungsional. 
3 3.5  
Memahami fungsi sosial, struktur teks, dan unsur 
kebahasaan dari teks lisan dan tulis untuk 
menyebut nama benda yang dekat dengan 
kehidupan siswa sehari-hari. 
3.5.1 Mendengarkan atau 
membaca ungkapan atau 
tutur kata yang digunakan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
3.5.2 Mengidentifikasi 
ungkapan yang digunakan 
untuk untuk menyebutkan 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
4 4.6 Menyusun teks lisan dan tulis untuk 
menyebutkan nama benda yang dekat dengan 
kehidupan siswa sehari-hari dengan unsur 
kebahasaan yang benar dan sesuai konteks   
4.6.1 Mengidentifikasi 
nama benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari.  
  
4.6.2 Menirukan ungkapan 
untuk menyebutkan nama 
benda, jumlah, dan 
letaknya yang dekat dengan 
kehidupan siswa sehari-
hari. 
 
4.6.3 Membuat percakapan 
pendek yang menggunakan 
ungkapan untuk untuk 
menyebutkan nama benda, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari.  
  
4.6.4 Menggunakan 
struktur teks dan unsur 
kebahasaan untuk untuk 
menyebutkan nama benda, 
jumlah, dan letaknya yang 
dekat dengan kehidupan 
siswa sehari-hari. 
 
C. Tujuan Pembelajaran     
Setelah mengikuti serangkaian kegiatan pembelajaran, peserta didik dapat:  
1) Mengamati ungkapan atau tutur kata yang digunakan untuk menyebutkan nama 
benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
2) Mengidentifikasi ungkapan yang digunakan untuk untuk menyebutkan nama benda, 
jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
3) Mengidentifikasi nama benda, jumlah, dan letaknya yang dekat dengan kehidupan 
siswa sehari-hari.Menirukan ungkapan untuk menyatakan jati diri seperti anggota 
keluarga dan pekerjaannya.  
4) Menirukan ungkapan untuk menyebutkan nama benda, jumlah, dan letaknya yang 
dekat dengan kehidupan siswa sehari-hari.  
5) Membuat percakapan pendek dalam menggunakan ungkapan untuk menyebutkan 
nama benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
6) Menggunakan struktur teks dan unsur kebahasaan untuk untuk menyebutkan nama 
benda, jumlah, dan letaknya yang dekat dengan kehidupan siswa sehari-hari.  
7) Melakukan percakapan untuk untuk menyebutkan nama benda, jumlah, dan letaknya 
yang dekat dengan kehidupan siswa sehari-hari. 
D. Materi Pembelajaran    
1. Fungsi sosial   
Mengenalkan, mengidentifikasi benda, jumlah dan letaknya yang dekat dengan 
kehidupan sehari-hari peserta didik.  
Struktur teks   
Unsur kebahasaan  
Topik  
Benda umum yang terdapat di lingkungan sekolah siswa, dengan memberikan 
keteladanan tentang perilaku jujur, disiplin, percaya diri, bertanggung jawab, dan kerja 
sama.  
E. Metode Pembelajaran  
1. Metode Ilmiah  
2. CLT  
F. Media, Alat, dan Sumber Pembelajaran  
1. Media  Laptop, LCD, gambar benda, kartu kata, poster, Foto  
2. Alat Realia benda, spidol warna, kertas spectra, kertas plano  
3. Sumber Pembelajaran  
Keteladanan ucapan dan tindakan guru menggunakan setiap tindakan komunikasi 
interpersonal/ transaksional  dengan benar dan akurat.  
G. Langkah-langkah Kegiatan Pembelajaran   
  
Pertemuan Keempat  
 
Pendahuluan  (10 menit )  
1) Guru memberi salam (greeting);  
2) Guru memeriksa kehadiran siswa;  
3) Guru menyiapkan  peserta  didik  secara  psikis  dan  fisik  untuk  mengikuti proses   
pembelajaran;   
4) Guru memberi  motivasi  belajar  siswa  secara  kontekstual  sesuai  manfaat dan  
aplikasi  materi  ajar  dalam  kehidupan  sehari-hari,  dengan memberikan  contoh  dan  
perbandingan  lokal,  nasional  dan internasional;   
5) Guru mengajukan tentang kaitan antara pengetahuan sebelumnya dengan materi 
yang akan dipelajari;   
6) Guru menjelaskan tentang tujuan  pembelajaran  atau  kompetensi  dasar  yang  akan 
dicapai;   
7) Guru menyampaikan cakupan materi dan uraian kegiatan sesuai silabus.  
 
Kegiatan inti (60 menit)  
 
Menanyakan   
1) Peserta didik melengkapi kalimat dengan penggunaan be (activity 1).  
2) Peserta didik menjawab pertanyaan mengenai letak ruangan yang ada di sekolah 
(activity 14).  
Mengeksplorasi  
1) Peserta didik membuat daftar benda-benda yang dapat ditemukan di kelas (activity 
15).  
2) Peserta didik membuat kalimat untuk menyatakan jumlah benda  (activity 16).  
Penutup (10 menit)  
1) Peserta didik dan guru melakukan refleksi terhadap kegiatan pembelajaran dan 
manfaat-manfaatnya.  
2) Peserta didik dan guru memberikan umpan balik terhadap proses dan hasil 
pembelajaran.  
3) Peserta didik memperhatikan informasi tentang rencana kegiatan pembelajaran 
untuk pertemuan berikutnya.  
4) Peserta didik dan guru mengucapkan salam perpisahan.  
 
  
  
 
 
 
Appendix  
The Documentations
DOCUMENNTATION OF THE OBSERVATION OF TEACHING EANGLISH 
 
The English teacher and the student when study about to be in VII class October 
8th,2019.   
The learning process using media laptop to show the picture of thing in the class VII 
October 27th,2019. 
 The students did daily eaxamination about things around us in the class VII October 
27th,2019. 
 
teacher taught the deaf students about time in the class VII November 12th,2019  
 
 
 
